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The TRIO/Special Services Program at the University 
of Minnesota is described, and a national evaluation of TRIO programs 
(Upward Bound, Talent Search, and Special Services) is briefly 
summarized. The TRIO/Special Services Program\at the University of 
Minnesota is located within The General Collegfe, which is the open 
enrollment unit of the university. The program has four components: 
the > integrated course of study, counseling services, tutorial 
services, and the summer institute. The courses include a survival 
seminar course, which concentrates on study skills, career planning, 
and stress management; a writing lab; math courses; and courses in 
areas such as urban problems, arts and psychology. The summer 
institute, which is examine^ in detail, is available for entering low 
income freshmen during the simmer prior to their first fall quarter. 
During the 1980-81 academic year, TRIO services were used by 248 
students. A student survey was administered in the fall of 1980 and 
readministered in the spring of 1981. It was found that TRIO/Special 
Services students began college with several handicaps to academic 
success. They had poor basic skills, low income, and were from 
nontraditional backgrounds. However, a higher percentage of the TRIO 
students stayed in school, completing a higher proportion of credits 
than a low income control group, and maintained a grade point average 
comparable to the control group. Case studies , of two TRIO Students, 
exit reviews, course/instructor evaluations, and an evaluation of the 
writing lab sequence also are included. (SW) ~ 
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Foreword 



One Fall afternoon, a British balloonist made an attempt to cross 
the English Channel in a hot-air balloon. Unexpected high winds took 
her far away -from the charted landing site. In the morning, she was 
jolted awake by a tumultuous arrival in the middle of a hayfield. 
Within minutes, a man's head peered in over the edge of the basket. 
The Britisher excitedly inquired, "Where am I? 11 

The man replied, in a heavy French accent, "You are in a field, 
ijj^a deflated balloon, speaking to me, of course." 

An irate Britisher further queried, "Are you a statistician?" 

"Yes, I am. How did you know?" asked the Frenchman. 

"Because," answered the Britisher, "you have given roe decidedly 
accurate information, and I still haven 1 t the foggiest notion where 
I am-" 



The sincere charge of this evaluation is, not only to ask the 
important questions,' but also to give accurate and informative answers 



Sherry Read 
August, 1981 
Minneapolis. Minnesota 
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Executive Summary 

• Introduction 

The name TRIO stands for three federal programs: 

1) Upward Bound, which aids high school students from poverty 
backgrounds with academic needs, 

2) Talent Search, a counseling and information service for low 
income students who are college bound, and 

3) Special Services, for non-traditional college students, usually 
including specially staffed programs such as counseling, remedial study 
and ethnic identity activities. The TRIO/Special Services Program is this 
type of program at the University of Minnesota and it is the subject of 
this evaluation. 

The TRIO programs w*»re funded in 1968 as a part of the Federal 

Higher Education Amendment. This legislation provided for support services 

in post-secondary institutions in order to facilitate the progress of 

disadvantaged young people. In this context, disadvantaged students were 

defined as those from families within the national poverty criteria or 

the physically handicapped. Through the course of program development, 

% 

disadvantaged has come to mean: 

members of groups which have .been historically underrepresented 
in higher education and are clearly below the national averages 
on economic and educational indices. ^ 

i These individuals have also been referred to as non-traditional students. 

To date, the most exhaustive national evaluation of TRIO/Special 
Services programs was conducted in 1975 by Educational Testing Service in 
Princeton, New Jersey, supported by rhe Office of Education. The major 
finding of that evaluation was: 

There is no clear and consistent evidence that the 
availability and/or use of Special Services programs is 
related to the success or satisfaction of the disadvantaged 
student in general. 2 

Institutional variables were found to account for more differences in 
student success than participation in TRIO/Special Services programs. The 
factors found to contribute most to effective program functioning included: 
honest and demonstrated institutional commitment, a respected and capable 
program director, respect and involvement of regular teaching^ acuity , and 
a minimal difference in values, ability and behavior between TRIO/Special 
Services students and other students within the Institution. 



A new national evaluation of TRIO/Special Services is in progress 
during 1981 under the direction" of Systems Development Corporation in 
Santa Monica, California. It will be interesting to see how its results 
compare with those of the 1975 study. 

The TRIO/Special Services Program at the University of Minnesota is 
located within The General College (GC) , which is the open enrollment unit 
of the university. As an open-admissions unit, General College has more 
non-traditional students that other colleges within the University of 
Minnesota. For forty-nine years, GC has served as an educational laboratory 
within a major research university. The \boratory focus has been to develop 
instructional methods for non-traditional students. 

At the University of Minnesota, the T RIO/ Special Services Program's 
goal is to provide services which help to prevent non-traditional freshmen 
from becoming victims *of the "revolving door" syndrome; that is, entering 
and leaving college before achieving any success in higher education. 

Program Description 

The TRIO/Special Services Program has four components. 

1) The Integrated Course of Study is a group of courses taught by 
General College faculty and counselors designed to be taken concurrently. 
These courses include a Survival Seminar cou ,e, which concentrates on 
study skills, career planning, and stress management; a writing lab; math 
courses; and courses in areas such as urban problems, arts and psychology. 
Educational counseling and tutoring are also included in the Integrated 
Course of Study. 

2) Counseling Services are available for students to receive assistance 
in dealing with educational, vocational and personal concerns. 

3) Tutorial Servic es are available, with individual tutors, to aid 
students with the development of their reading and writing skills. 

4) The Summer Institut e is available for entering low income freshmen 
during the summer prior to their first fall quarter. These students are not 
included in this evaluation. 

1980-1981 Academic Y ear TRIO/Special Services Students 

During the 1980-1981 academic year, TRIO services were utilized by 
248 students. Based on a student survey collected in Fall '80 and again 
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in Spring f 81, the majority of TRIO/Special Services students were female 
(57%), older than average college freshmen (X = 25.02), receiving financial 
aid (71%), work while attending college (63%), out of school longer than one 
year before attending General College (56% > 1 year, 24% > 6 years), and low 
scorers on the General College Placement Test (at approximately the 35th 
percentile), which is a test of basic reading, writing and mathematics skills. 

When compared to a low income GC student control group who did not 
receive special services, TRIO students were less likely to re'ceive financial 
aid (71% vs 96%), work while attending college (62% vs 70%), and more likely 
to be a minority (38% vs 27%), report a physical, emotional. or learning 
disability (11% vs 4%), be older (23.13 vs 22.86), and to score lower on the 
General College Placement Test. 

On traditional student outcome measures, when TRIO/Special Services 
students were compared to a low income control group, they were found to 
have comparable grade point averages even though they started with more 
poorly developed basic skills. In addition, TRIO/Special Services students 
were more likely to stay in school (Fall '80 to Spring '81) than the control 
group (84% vs 68% respectively), and they completed a greater proportion of 
the credits they attempted than did the control group (.78 vs .71 respectively) 
during the 1980-81 school year. 

On factors contributing the academic suadess, TRIO/Special Services ICS 
students began the year with lower self esteem than the control group, but 
by the end of the year they had larger gains in self esteem. TRIO/Special 
Services students also scored higher on academic motivations which facilitate 
academic success and lower on motivations which are debilitating in a learning 
environment. 

When TRIO/ICS students were asked to Complete a student satisfaction 
survey, they voiced overwhelming approval of the TRIO staff and program and 
felt they had been able to stay in school as a result of their participation. 

Summary 

TRIO/Special Services students began college with several handicaps to 
academic success. They had poor basic skills, low income, and were from 
non-traditional backgrounds. However, a higher percentage of the TRIO 



students stayed in school, completing a higher proportion of credits than 
a low income control group, and maintained a GPA comparable to the control 
group. The TRIO/Special Services students also epded the year with greater 
growth in self esteem and higher positive academic motivations. Finally, 
they endorsed the TRIO/Special Services Program and believed it to <be 
beneficial to them. 

Also presented in this evaluation are case stuaies of two TRIO students 
exit reviews of ICS students, course and administrative evaluations, a 
special evaluation of the writing lab sequence, and a brief description of 
the Summer Institute, which is being evaluated during the 1981-82 academic 
year . 
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TRIO Programs: 
A Review of National Evaluations 
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University of Minnesota 
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September, 1981 



Abstract 



National evaluation of TRIO programs (Upward Bound, Talent Search 
and Special Services) are summarized. Recent evaluations of Upward Bound 
are more favorable than earlier studies, ^urrent information regarding 
the effectiveness of Special Services programs and Talent Search is not 
yet available. 



The TRIO programs, Upward Bound (UB) , Talent Search and Special 
Services, were funded through the Federal Higher Education Amendment 
of 1968. This legislation provided for support services for students 
from disadvantaged backgrounds, primarily low income nnd physically 
handicapped students. After eight years of program operation, the 
target population was described in a national study conducted by the 
Research Triangle Institute in Durham, North Carolina (Stuart, D. and 
Cruze, A,, 1976), The population contained 2.1 million women and 1.8 
million men. The ethno-racial composition was 54% white, 36% Black, 
10% Hispanic, and 17% other groups. 

Upward Bound 

The Upward Bound program was designed as a vehicle to provide 
low income high school students with the skills and motivation required 
to pursue post-secondary education. The program methods include remedial 
instruction, tutoring, cultural awareness groups, and specially designed 
curricula. 

An evaluation of UB conducted by the Federal General Office of 
Accounting in 1974 found that while UB might be motivating students to 
enroll in college, the goal of augmenting the skills and motivation 
necessary for success in college was not being met. However, a later 
national study (Burkheimer, 1976; found UB to be effective in providing 
and delivering the activities required in the federal program guidelines. 

Even more recent studies (Burkheimer et al., 1977, 1979) indicate 
that the overall educational progress of former UB students is greater 
than students who did not participate in UB. In addition, within the 
UB group, student progress is greater with longer program participation. 
UB also was found to have a positive impact on educational aspirations, 
post-secondary educational progress and persistence. 

Talent Search 

The Talent Search Program's goal is to identify disadvantaged high 
school students who show academic potential and provide information and 
counseling geared to promote their pursuit of higher education. No 



nationwide evaluation of this program's effectiveness has been conducted. 
Special Services 

The Special Services Program focuses on disadvantaged students 
actually enrolled in post secondary institutions. The primary goal of 
this program is retention (i.e., keeping students in school) and to 
facilitate academic success. 

A national evaluation of the Special Services Program was conducted 
by Educational Service in 1975 (Davis, J. , et al. , 1975). The finding 
of this evaluation indicated that institutional differences accounted 
for more differences in student success than participation in a Special 
Services program. The institutional variables found to have significant 
impact on student performance included: value and support for the 
program by institutional administration and faculty, a respected and 
capable program director, and a relatively narrow gap between the skills 
and values of the Special Services students and other students in the 
institution . 

Another national evaluation of the Special Services Program is 
currently under way and the results will be available early in 1982. 

Conclusions 

The TRIO programs have been evaluated in a relatively uneven fashion 
with most emphasis placed on the Upward Bound Program. Early evaluations 
were less favorable than more recent studies. For the Special Services 
and Talent Search programs, current information on program effectiveness 
is not available. 
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Abstract 

This evaluation examines four major areas: 

Program Description - outlines goals, organization' and services; 

Student Demographics - describes student population and compares 
that population to a low income control group; 

Program Effectiveness - focuses on: 

a) Traditional student outcomes (GPA, credit completion, retention 
of students), 

b) Other student outcomes (basic skills development as measured by 
a standard placement test, growth of self esteem and academic 
motivation) , 

c) Student satisfaction (asks students to evaluate the program), 

d) Case studies (interviews with two TRIO/ICS students), 

e) Exit reviews (examines students* reasons for leaving the 
program) ; 

Program Development - focuses on the more specific service aspects 
of the program, such as: 

a) Course/instructor evaluations, 

b) Writing lab evaluation, 

c) Administrative evaluation. 
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Introduction 

The program evaluation for the General College Special Services 
Program is designed to meet three major needs. First, the evaluation 
provides a description of program operations, services offered and the 
program participants. Secondly, program effectiveness ii, assessed in 
terms of student outcomes. Finally, individual program services are 
examined as an internal feedback measure, aiding in the initiation of 
program changes and improvements for subsequent quarters. 

Program Description 

The program description outlines the goals, organization and (V 
services offered by the Special Services Program at G^xfifal College. 
This section is included in order to familiarize the .reader with the 
program and set the stage for the evaluation. 

Student Demographic Profile 

The student demographic profile describes the population of the 
students in each program component in terms of race, sex, educational 
history, academic preparedness, and a number of other variables. The 
students are alsQ compared to a control group selected from General 
College freshmen who meet low income criteria but did not receive the 
Special Services Program. 

Determining Program Effectiveness 

Several techniques have been employed in order to determine program 
effectiveness. First, traditional student outcomes are examined for 
students in each group. These traditional measures include: gradepoint 
averages, credit completion (using a ratio of classes taken as compared 
to those completed), and overall student retention rates (which reflect 
the proportion of students who remain in school). 

Additional measures of student outcome are reported, focusing on 
the growth of self esteem, academic motivation, and academic growth as 
determined by a pre/post performance on a standard placement test. 
Again, program students are compared to the non-program control group. 
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The ICS students also participate in a Student Satisfaction Survey. 
In this way, the students are able to provide direct feedback to program 
staff with their feelings and ideas concerning the TRIO Program, its 
effectiveness, and how well it met individual needs. 

In addition, two students are interviewed at the end of the academic 
year to find out specifically how the program was beneficial to them and 
their suggestions for improving the program. These two case studies 
will also serve to give the reader more insight into the kinds of students 
who are served by the TRIO Program and how the program affects them. 

Based on exit interviews with TRIO counselors, the final variable 
examines why students in the ICS left school. 

Program Development 

The program development portion of the evaluation involves specific 
course evaluations, an evaluation of the writing laboratory, and an 
evaluation of the program director. These evaluations will aid staff 
in program development and planning. 

The Special Services evaluation includes a wide variety of techniques 
and methods. Hopefully, the collection of diversified information, when 
drawn together, will provide a broad basis allowing for more consistent 
and valid conclusions. 
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Abstract 



This section describes the Special Services Program for disadvantaged 
students at the University of Minnesota, General College, An overview of 
Jhe background, goals and organization of the program is given. Individual 
courses and services available are described. 
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I, Introduction 

During the last decade, a great deal of federal support has been 
given to special programs designed to assist disadvantaged students in 
the pursuit of higher education. These programs have included Upward 
Bound, Talent Search, and Special Services grants which are often 
referred to as TRIO programs. 

In September, 1980, a federal Special Services grant for disadvantaged 
students was secured by the University of Minnesota General College in 
conjunction with the Department of Education. General College is the open 
admission uni^ of the University and as such has many non-traditi jnal 
students, higher numbers of older students, minorities, married students, 
part-time students, people studying occupational and vocational specialties, 
and mid-career individuals coming back to sharpen their vocational skills. 
Many of these students are eligible for the Special Services Program, which 
is provided exclusively for students who are either economically, educa- 
tionally, culturally or physically disadvantaged. 

II. Program Goals 

For this select group of students, the goals of the Special Services 
Program are to; 

— offer an opportunity for disadvantaged students to develop the skills 

necessary to survive in a university setting, 
— promote educational success, 
— provide a creditable academic program, 

— provide a supportive atmosphere and reduce stress inherent in post 

secondary education 
— aid students in making educational and career plans, goal setting t and 
— help students to become aware of university and community resources 

and how to use them. 



III. Organization 

The Special Services Program has three major components designed to 
meet the goals outlined above. First is the integrated course of 
study (ICS), a full-time degree credit program integrating basic skills 
development, academic subject matter and seminars focused on career and 
academic and personal growth. Secondly, counseling is available on a 
walk- in or appointment basis, The thircj component of the program is 
academic tutoring which is also available on a walk-in basis for 
q individuals or groups. 
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Integrated Course of Study (ICS) 

The integrated course of study includes several courses per quarter, 
taught for freshman ICS students only. Each quarter the Survival Seminar 
and two ICS courses are required. , A student may also take a recommended 
option course or an elective course. 

The following listing presents course descriptions (adapted from *:he 
General College Bulletin, course syllabi, and other General College 
brochures - see reference notes) for the courses offered each quarter. 

Fall Quarter 

1. Urban Problems (5 credits, course number 1212) 

Using problem-solving, interdisciplinary approach, students examine 
some major urban problems such as social class and poverty, social 
change, crime, and education. It is hoped that each student will 
obtain the information, insight and improved ability to reach 
intelligent, independent viable conclusions and act on them in public 
and private life. 

2. Communication Skills: Fundamentals of Uage and Style (3 credits, 

course number 1405 

Students practice principles of grammar, usage, and style through 
exercises and writing sentences and paragraphs. 

3. Writing Laboratory: Personal Writing (4 credits, course number 1421) 
Students read and write descriptive narratives, characterizations 
and autobiographical sketches. Personal help with individual writing 
problems is provided. £he course emphasis is on clear and effective 
written expression. 

4. Writing Laboratory: Communicating in Society (4' credits, course 
number 1422) 

Primarily through expository writing, but also through reading and 
discussion, students analyze how people communicate in society: how 
they perceive events, how they think about them, and how they write 
and talk about them. 

5. Mathematics Skills Review (5 credits, course number 1434) 

This is a course designed for students who tyave limitejd math backgrounds 
and wish to enhance existing math skills and eliminate deficiencies. 
Topics include fractions, decimals, percents, signed numbers, metric 
system, scientific notation, ratio and proportion, formulae and 
simple graphs. 
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6. Survival Seminar (2 credits, course number 1702) 
Successful completion of academic work in a highly competitive 
University environment requires the acquisition of a specialized 
body of skills and ^information. This course is designed to develop 
the basic academic skills of entering freshmen and provide the 
information essential to their retention of information from lectures 
and texts, improve their performance on exams and written assignments, 
learn to cope with standard University procedures, and obtain infor- 
mation on the campus and community resources available to support 
their, efforts. 

7. Special Topics: Human Diversity and the World of Work (4 credits, 
course number 1708) 

This course highlights some of the history of work, examines working 
environments and the skills necessary for success. Individual 
reflection in preparation for career planning is encouraged. 

W inter Quarter 

1. Special Topics: Concepts of College Science (5 credits, course 
number 1138) 

This course lays the groundwork for future classes in science. It 
has been developed for students with limited science or math back- 
grounds. One college course in basic math is a prerequisite. 

2. Behavior Problems of Children (4 credits, course number 1281) 
This course focuses on identification of maladaptive behavior, its 
causes, and what can be done to cope with children demonstrating 
such behavior. The dynamics of behavior pathology: types of beh 
problems usually seen at home, in schools, and in social relation- 
ships; and effects of heredity, family experience, peer group 
pressure, and socioeconomic class on development of behavior problems 
in children are discussed. 

3. Literature: Reading Short Stories (3 credits, course number 1371) 
Representative short stories by American , British and continental, 
writers are discussed, and how individual writers have used the form 
of the short story to express their ideas about human experience. 

4. Communication Skills: Fundamental Us a ge, Sty le (3 credits, course 
number 1405) 

See Fall Quarter. 



5. Writing Laboratory: Personal Writing (4 credits, course number 1421) 
See Fall Quarter* 

6. Writing Laboratory: Communicating in Society (4 credits, course 
number 1422) 

See Fall Quarter. 

7. Career Planning (2 credits, course number 1502) 

The career workshop is designed to assess a student's interests, 
abilities, needs, values, and personality through testing and 
subjective self-exploration. Occupational information is provided 
through computerized system and other printed materials. This 
course is for students who are undecided about their future career 
choice and those who need to confirm a tentative career choice. 

8. Survival Seminar (2 credits, course number 1703) 
Continuation of 1702, see Fall Quarter. 

Spring Quarter 

1. Writing Laboratory: Personal Writing (4 credits, course number 1421) 
See Fall Quarter. 

2. Writing Laboratory: Communicating in Society (4 credits, course 
number 1422) 

See Fall Quarter. 

3. Mathematics Skills Review (5 credits, course number 1434) 
See Fall Quarter. 

4. Elementary Algebra (5 credits, course number 1435) 

Basic concepts and manipulative skills of algebra are introduced in 
preparation for college algebra courses. A strong math background is 
required. 'Topics include sets,, properties, signed numbers, equations, 
• word problems, "inequalities, graphing, polynomials, factoring, 
fractions, and radicals. ♦ ^ 

5. Career Planning (2 credits, course number 1502) 
See Winter Quarter. 

6. . Internship in Cooperative Education* (6 credits, course number 1517) 
Work experience program in which studerfts work 20 hours a week for 
10 weeks in paid positions. Students -pursue personal and career- 
related goals, and gain new knowledge and skills to help them cope 
with challenges of work and personal living. Includes 2-hour on-campus 
seminar 1 day a week. 
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7 - Psychology of Personal Effectiveness (3 credits, course number 1701) 
To help students gain better understanding and acceptance of them- 
selves and of others, course emphasizes psychological concepts of 
personal and social adjustment. Students examine their own 
personality development and adjustment. Class discussion and 
individual projects based to large extent on students' experiences, 
needs and interests. 

8. Survival Seminar (2 credits, course number 1704) 
Continuation of 1702 and 1703. See Fall Quarter. 

9 - Writing for Business and the Professions (4 credits, course number 3531) 
Students write letters, informal and formal reports, recommendations, 
proposals, summaries, memos; i.e., forms of writing used in business; 
in health, education, and welfare; and in legal professions. Content 
adapted to vocational needs of students enrolled. Form, clarity, 
economy of expression, and suitable tone stressed. Typed final drafts 
required. 

Recommended Optional Courses (Non-Program Courses) 

1- Science in Context: Human Uses of the Environment (5 credits, course 
number 1112) 

This course focuses on the study of ecology as applied to aspects of 
our past, present, and future existence; application of biological 
principles and interrelationships between the individual and the 
erivironment. Principles of ecology are explored, including the 
structure and function of ecosystem; pollution of soil, water, and 
air resources; population explosion, and relationship of people, 
disease, food production, environmental controls to survival. 
2. Psychology in Modern Society (5 credits, course number 1281) 

Introduction to science of human behavior. Topics include analysis 
of research methods used in observing and drawing conclusions about 
behavior, development of behavior, human biological and social motives, 
place of emotion and conflict in human adjustment, how the individual 
perceives the environment and learns from it, and psychology of 
behavior in groups. 
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V. Counseling 

Counseling for Special Services students is made available off campus 
through the Center for Higher Education for Low-Income Persons (HELP Center). 
The HELP Center provides the following services for this special population 
of students: 
— academic counseling 
— counseling' 

•financial 

•personal 

•family 

•chemical dependency 
— tutorial referral and assistance 
— advocacy 
— legal assistance 
— program planning 

— contact for community, private and public agencies 
— resources for discovering additional funds 

•L-space for students to meet, study, plan and develop peer groups 
—groups for career orientation, parentage and survival in university 

Professional individual or group counseling and psychological counseling 
are also available for more conventional academic needs' through the Counseling 
and Student Development Division of General College. 

VI. Tutoring 

Tutoring is provided at the Reading and Writing Skills Center where 
tutors assist students with writing papers, reading, filling out forms, 
improving yocabulary or spelling, learning note taking skills and library 
research techniques. Students may also complete academic courses in a self 
paced, individualized mode at the center. 

The center is open during school hours and no appointments are necessary. 



. & 

O 19 

ERIC 



Reference Notes 



1. University of Minnesota Bulletin , General College, 1978-81, 
Minneapolis, MN 

2. General College Skill Centers . Brochure/' University of Minnesota, 
Minneapolis 

3. General College 1980/81 . Brochure. University of Minnesota, 
Minneapolis 

4. General College Student Support Services , 1980. University of 
Minneapolis 

5. Individual Course syllabi supplied by" ICS Instructors, 1980-81 




15 



20 



TRIO/Special Services 
Program 



Student Demographic Profiles 



Sherry Read 
University of Minnesota 
General College 



August, 1981 



Abstract 



At the beginning of Fall quarter 1980, 307 (TRIO and control group) 
students were asked to complete a student demographic survey as a part of 
their General College orientation. Two hundred students, or 65%, responded. 
Based on these data, a student demographic profile was constructed* The 
findings show that 1980-81 TRIO students are more likely to be: 

• female (57%) 

• older than average (TRIO x = 23.13, ICS x = 25.02) 

• white (59%) 

• receiving financial aid (71%) 

% working while attending college (63%) 

• out of school longer than 1 year before attending GC (56% > 
1 year, 24% ~ 6 years) 

• low > scores on the General College Placement Test (at approxi- 
mately the 35th percentile) 

When compared to a low-income control group who did not receive special 
services, TRIO students are less likely to: 

• receive financial aid (71% vs. 96%) 

• work while attending college (62% vs. 70%) 

and more likely to: 

• be a minority (38% vs. 27%) 

• report a physical, emotional or learning disability 



(11% vs. 4%) 

• be older (23.13 vs. 22.86) 

• score lower on General College Placement Test 



$The implication of these diff 



erences on academic performance is 



discussed. 
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Introduction 

The following section provides a summary of demographic information 
for the students in each of the three TRIO Program components: Integrated 
Course of Study (ICS), Counseling and Tutoring groups. In order to 
provide comparative data, a control f>roup was selected from low income 
General College students, and these students are also described in this 
section. 

Method 

As a part of the routine General College orientation process, the 
following information was collected for each student: 

1) General College Placement Progrrjn (mandatory) is a battery 

of tests primarily used for placement and planning purposes. 

It includes five sections, two dealing with language and 

three with mathematics, as follows* 

a. Reading Placement Test 

This test is distributed by the Comparative Guidance and 
Placement Program of the College Board (Educational 
Testing Service, 1977) and consists of eight passages 
with associated questions regarding the content. The 
test focuses on reading comprehension, inference-making 
ability, and vocabulary in context. It is norraed on more . 
than 30,000 students from primarily two year institutions 
of higher education and vocational education across the 
country (ETS, 1977). 

b. Written English Expression Placement Test 

This test concerns sentence structure and the clear, logical 
expression of ideas (ETS, 1977). It is also distributed by 
ETS, and normed on the same group of students described above. 

c. Mathematics Test: Whole Numbers Subtest 

This test consists of seven items which require the per- 
formance of addition, subtraction, multiplication, and 
division using whole numbers only. The mathematics test was 
developed at General College and is normed on General College 
students (Brothen et al., 1981). 
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d* Arithmetic Subtest 

This test includes twenty-five items and requires the same 
operations (addition, subtraction, multiplication and division) 
using whole numbers, fractions, decimals and percents. This test 
was developed at General College and normed on GC students 
(Brothen et al., 1981). 
e. Algebra Subtest 

This test consists of twenty questions which require the student 
to solve elementary algebraic equations and inequalities, use 
negative integers, and find the slope of a line* This test was 
also' developed at General Collfege and normed on GC students 
(Brothen et al., 1981). 
2) General College Student Survey (GCbS) (voluntary) 

The General College Student Survey is a basic intake form which 
asks students for demographic information such as age, sex, ethnic 
background. Several additional questions ask students about educational, 
personal, and career planning services they may need. 

Since the GCSS is an optional form, many students did not complete 
it during registration. For that reason, another attempt was made at 
the end of the academic school year to have students complete this form. 
The end-of-the-year data were combined with the earlier data to arrive 
at the information reported here. Even with this follow-up measure, 
the percent completion rate for each group ranged from 55 to 89 percent. 
(For more complete information, the nu-nber and percent responding by 
group is displayed in Table I.) While there is no reason to believe 
that respondents differ from nonrespondents, the summary comments 
(based on a comparison of these groups on the GCPP) made for these 
groups should probably be limited to those who actually responded to 
the questionnaire. 

Subjects 

t 

The subjects described in this study represent four groups: 

a) ICS Students - all students enrolled in the Integrated Course of 
Study (ICS) were asked to participate in the study. 

b) Counseling Students - all General College freshmen who were 
eligible for the Special Services Program (by low- income, 

m 
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academic need, handicapped or minority status) and utilized 
the counseling facilities three or more times during the 
acidemic year, were included in. the study, 
c Tutorial Group - all General College freshmen who were 

eligible for Special Services, and made use of direct personal 
tutoring three or more times, or took at least one basic skills 
class, were included in the study, 
d. Control Group - a control group of 60 students was randomly 
* selected from General College freshmen eligible for Special 

Services using the low income criteria, and who had not 
participated in the TRIO Program or other retention programs 
also operating at General College. 

A TRIO total is reported on each variable collected which combines 
the ICS, Tutoring, and Counseling groups so that TRIO students can 
more readily be compared to the control group. 

Results 

- The TRIO Program consists of more women than the control group (57% 
as opposed to 47% respectively). These data are displayed in 
Table II and Figure II. 

- The TRIO students are also older than the control group (especially 
ICS, with a mean age of 25.02 compared to 22.86 in the control group) 
These data are presented in Table III and Figure III. 

- The ethnic composition of the TRIO Program is more diverse, with 
fewer whites, and more minorities (59% white TRIO vs. 75% white 
control; Table IV and Figure IV). 

- Fewer TRIO students receive financial aid than do control students 
(71% vs. 96% respectively, Table V and Figure V>. 

- Fewer TRIO students plan to work while , attending college (68% vs 
80% for control, Table VI and Figure VI). 

- The transfer plans for all groups seem comparable, with 10-11% 
planning to stay at General College, 72-79% planning to transfer to 
another college at the University of Minnesota :>r elsewhere, and 
17-19% unsure (Table VII, Figure VII). 
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- The highest grade level completed prior to enrolling in the General 
College was comparable for all groups, with a slightly higher pro- 
portion of ICS students receiving GED's (17% opposed to 12% control) 
rather than graduating from high school (Table VIII, Figure VIII). 

- The majority of TRIO students have been out of school longer t^an one 
year prior to enrolling at General College. This is a higher propor- 
tion than control group students (47%). (Table IX and Figure IX) 

- The highest academic aspirations (for degrees) appear to be similar 
for all groups. Fewer TRIO students had plans for obtaining no 
degree (3% vs. 6% control), but fewer ICS students aspired toward 

* doctorates than other groups (7% vs. 12i* contiul , Table X and Figure X>. 

- Parental education patterns were similar for all groups. The exceptions 
were ICS which had lower levels for both mothers and fathers; Counseling . 
students had lower father education and Tutoring students had higher 
father education levels. The differences between the TRIO components 
balanced each other so that the TRIO total was similar to the control 
group (Tables XI, XIII and Figures XI, XII). 

- More TRIO students were undecided in terms of college majors than the 
control group (27% vs. 20% respectively), TRIO students were more 
likely to select majors in business and mathematics and less likely to 
pick majors in social science, education or medical science than the 
control group (Table XIII and Figure XIII). 

- TRIO students were more likely to report physical, emotional or 
learning disabilities. (11% vs. 4% control) and also more likely to 
require additional services for these disabilities (6% vs. 0% control, 
Table XIV and Figure XIV). 

- On the scandard battery of placement tests (General College Placement 
Program) given by General College and described earlier, TRIO students 
scored lower on all parts of the test; reading, written English ex- 
pression, whole numbers, arithmetic and algebra. The only exception 
to this was Tutoring students, who scored higher than any group on the 
algebra subtest (9.15 vs. 8.62 control, out of 20 maximum points, 
Table XV and Figure XV). 
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Discussio n 

— — — ^— — ^ — * 

The TRIO/ICS Program at General College serves a large number of 
single parents, most of whom are women receiving Aid to Families with 
Dependent Children (AFDC) . This may account, in part, for the higher 
proportion of women in the program, the higher average age, the longer 
period of time since the students have been in school; and also the 
smaller percent of working students,. 

Minorities and handicapped students are encouraged to participate 
in the program and this is also reflected in the statistics* 

A higher "-percent of control group students received financial aid 

> 

than TRIO students. This finding may be due to the fact that the major 
criterion for control group selection was income level, and TRIO Program 
participants are also selected due to educational disadvantage, physical 
or emotional handicaps )r minority status. 

. The highest grade achieved prior to enrolling in General College 
was comparable for all groups with ICS having a slightly higher proportion 
of GED's, indicating a less traditional background. Nevertheless, the 
academic aspirations for all groups appear to be similar, as well as the 
educational levels of both parents. There are slight differences in 
parental education, with. ICS having a lower level of education for mothers. 
ICS and Counseling groups also had lower educational levels for fathers, 
also indicating a less traditional background for college students. 

As far as academic majors arc concerned, slightly more TRIO students 
were undecided (27% vs. 20% control group). TRIO students were more 
likely to specify majors in business and math, with lower proportions in 
sociology, education and medical sciences than the control groups. This 
may be explained by the Tact that ICS students are encouraged to participate 
in business internships .*»nd to go into more technical fields. 

Finally, the descriptive information which may have the greatest 
import in this evaluation is the pre-test data on the General College 
placement test. These data show that the 1RI0 students are at a lower 
level across the board on reading, written English expression, whole numbers, 
arithmetic and algebra. The three TRIO components vary most noticeably on 
the math tests, with ICS scoring lowest and Tutoring scoring higher, 
especially in algebra. 





Conclusions 

TRIO students are dissimilar in many ways from what is considered 
a typical college freshman. They are low income students who are older, 
more likely to be female, have been out of school longer, are more 
likely to be minority or handicapped than the average, and they enter 
college with markedly fewer basic skills at their command. In a very 
real sense, these differences stack the deck against the TRIO students 
in their bid for higher education. Will they, or can they, survive? 
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TABLE I 



Number of Students 
Completing General College 
Student Survey 

i ■ 
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FIGURE H 
SEX OF STUDENTS 
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TABLE II 
Sex of Student 
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TABLE III 

* 

Age of Student 







ICS 


Counseling 
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Control 
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Ethnic Background of Student 
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STUDENTS RECEIVING FINANCIAL AID 
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TABLE V 

Students Receiving Financial Aid 
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FIGURE 2T 
STUDENTS WORKING WHILF ATTENDING COLLEGE 
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TABLE VI 

Students Working While Attending College 
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FIGURE W 

Student transfer plans 
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TABLE VII 

Students' Transfer Plans from General College 
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TABLE VIII 

Students* Highest Grade Leva! Completed Before Enrolling in General College 
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Control 




TRIO 


Total 




N 


% 


N 


% 


N 


% 


N 


% 


N 


% 


Eighth grade or less 


0 


0 


0 


0 


1 


2 


»0 • 


0 


1 


1 


Some high school 


4 


9 


0 


0 


1 


2 


0 


0 


5 


3 


High school graduation 


20 


43 


30 


60 


34 


64 


26 


51 


84 


56 


G.E.D. diploma 


8 


17 


7 


14 


3 


6 


6 


12 


18 


12 


One year or less of 
college 


iC 


22 


10 


20 


10 


19 


11 


22 


30 


20 


Two years or more 

of CO 1 1 O OP 


1 


2 


2 


4 


2 


4 


4 


8 


5 


3 


Other 


3 


7 


1 


2 


2 


4 


4 


8 


6 


4 


Missing data 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


Total Completing 
GC Survey 


46 




50 




53 




51 




149 
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FIGURES 

YEARS SINCE STUDENT LAST ATTENDED SCHOOL 
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TABLE IX 

Years Since Students Last Attended Any School 





N 


ICS 

% 


Counseling 

N % 


Tutoring 

N % 


Control 

N % 


TRIO 
N 


Total 

7 

/a 


* Less than 1 year 


11 


24 


27 


54 


26 


49 


27 


53 


64 


43 


1-2 years 


9 


20 


8 


16 


11 


21 


6 


12 


28 


19 


3-5 years 


9 


20 


4 


8 


7 


13 


5 


10 


20 


13 


oo 6-10 years 


10 


22 


5 


10 


5 


9 


9 


18 


20 


13 


More than 10 years 


7 


15 




10 


4 


8 


4 


8 


16 


11 


Missing data 


0 


0 


1 


2 


0 


0 


0 


0 


1 


1 


Total Completing 
GC Survey 
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70 



i < 



9 

ERIC 



7L 



CO 

z: 

Q 
Z) 

te 

Ll, 
O 

f— 

LxJ 

a 

a. 



100— 
90-- 

80— 
70- 
60-j- 
50- 
40-*- 
30 

20 t~ 

10 



FIGURE X 
HIGHEST DEGREE ASPIRATIONS 
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TABLE X 



Highest Academic Degree to Which Students Aspire 







ICS 


Counseling 


Tutoring 


Control 




TRIO 


Total 




N 


% 


N 


% 


N 


% 


N 


% 


N 


% 


None 


1 


2 


2 


4 


2 


4 


3 


6 


5 


3 


Certificate (less 
than Associate) 


1 


2 


1 


2 


1 


2 


1 


2 


4 


3 


Associate degree 


3 


7 


5 


10 


5 


9 


4 


8 


13 


9 


Bachelors degree 


18 


39 


20 


40 


22 


42 


21 


41 


60 


40 


Masters degree 


19 


41 


13 


26 


16 


3 1 


15 


30 


48 


32 


Doctorate 


3 


7 


8 


16 


6 


11 


6 


12 


17 


11 


Missing data 


1 


2 


1 


2 


1 


2 


1 


2 


3 


2 


Total Completing 
GC Survey 
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t.Ale XI 

Mother's Educational Level 







ICS 


Counseling 


Tutoring 




Control 


TRIO 


Tocal 


■ 


N 


% 

i 


N 


% 


N 


% 


N 




N 


% 


8th grade or less 


6 


i 

13 

i 


8 


16 


2 




5 


10 


16 


11 


Some high school 


6 




7 


14 


4 


8 


3 




i/ 


11 


GED or high school grad. 


19 


41 


12 


24 


17 


32 


19 


37 


48 


32 


Some college 


5 




9 


18 • 


11 


21 


10 


20 


25 


17 


Post high school 
vocational) train^g 


3 


7 


5 


10 


4 


8 


2 • 


4 


12 


8 


Bachelors degree 


i 

-j 


7 


6 


12 


12 


23 


8 


16 


21 


14 


Masters degree 


3 


7 


2 


4 


1 


2 


3 


6 


6 


U 


Doctorate degree 


0 


0 


1 


2 


0 


0 


0 


0 


1 


1 


Missing data 


1 


2 n v 


0 


0 


2 


4 


1 


2 


3 


2 
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TABLE XII 
Father 1 s Educational Level 







ICS 


Counseling 


Tutoring 


Control 




to t n 
IR1U 


1 0 Lai 




N 


% 


N 


% 


N 


% 


S 


% 


N 




bth grade or less 


7 


15 


9 


lo 


2 


4 


Q 
O 


lb 


1 ft 
lo 




bome nigh school 


1 


1j> 


6 




2 


<f 


c 


1U 


1 J 




ObD or nigh school grad. 


10 




14 


28 


9 


17 


O 
O 


1 D 


JJ 




Some college 


1 


2 


3 


- 6 


12 


23 


7 


14 


16 


11 


Post high school 
vocational training 


7 


15 


2 


4 


6 


11 


2 


4 


15 


10 


Bachelors degree t 


3 


7 


5 


. 10 


11' 


21 


9 


18 


19 


13 


Masters degree 


k 


9 


8 


16 


5 


9 


5 


10 


17 


11 


Doctorate degree 


1 


2 


1 


2 


3 


6 


3 


2 


5 


3 


Missing data 


6 


13 


2 


4 


3 


6 


4 


8 


11 


7 


Total completing 
GC Survey 
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FIGURE 221 
STUDENT MAJORS 




UNDECIDED BUSINESS 



HUMAN. 

$00 SCI» 
EDUC. 



KEY 

ICS r=) 

counseling s3 

tutoring ceud 

Control cd 

l~TR 10 TOTAL M 




1 



o 

v. 



MATH 

SCIENCE 

MEDICAL 



OTHER 



TABLE 
Student 



XIII 
Majors 







ICS 


Counseling 


Tutoring 


Control 




TRIO 


Total 




M 


7 


N 


% 


N 


' % 


N 


% 


N 


% 


Undec ided 


1 l 

-L J. 




13 ' 


26 


16 


30 




o a 


40 


O "7 

2 7 


Business 


8 


17 


12 


24 


-L -L 




6 


12 


31 


21 


Humanities fe.t?. l*t 
DhilosoDhv. art etr } 


3 


7 


o 


o 


o 


o 


1 


2 


3 


2 


Social science (e.g., 






















psychology, sociology, 


1 


2 


8 


16 


1 


2 


6 


12 


10 


7 


history) 






















Math or Science (e.g., 






















engineering, math, bio- 


9 


20 


9 


18 


14 




6 


12 


32 


21 


logy, computer science) 






















Medical science (e.g., 






















nursing, dental hygiene, 


2 


4 


3 


6 


3 


6 


9 


18 ' 


8 


5 


occ. or phys. therapy) 






















Education (e.g., elem., 
secondary, phys. ed.) 


4 


9 


1 


2 


0 


0 


6 


12 


5 


3 


Other 


7 


15 


3 


6 


6 


11 


6 


12 


16 • 


11 


Missing data 


1 


2 


1 


2 


0 


4 


1 


2 


4 


3 


Total completing 
GC survey 
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STUDENT SELF REPORT OF PHYSICAL, 
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TABLE XIV 

V 

Self-Report of Students with Physical, Emotional, or Learning Disabilities 





N 
-«> 


ICS 

% 


Counseling 

N % 


Tutoring 

N % 


Control 

N % 


TRIO Total 

N % 


No disability 
reported 


38 


v 83 . 


46 


92 


48 


91 


49 


96 


132 89 


Have physical, 
emotional or 
learning disability 


7 


15 


4 


8 


5 


9 


2 


4 


16 11 


Needs services 
for disability 


4 


9 


3 


6 


2 


4 


0 


0 ■ 


9 6 


Missing data 


1 


2 


0 


0 


0 


0 


0 


0 


1 1 


Total completing 
GC Survey 
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FIGURESC 

GENERAL COLLEGE PLACEMENT PROGRAM 
PRE - TEST SCORES 
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TABLE XV 

General College Placement Program Pre-Tests 







ICS 


Counseling 


Tutoring 


Control 


TRIO 


Total 




N 


X 


N 


X 


N 


X 


N 


X 


N 


X 


Reading (maximum 
score = 35) 


51 


19.00 


50 


22.02 


68 


19.78 


55 


22.02 


169 


20.21 


Written English 
Expression (max. 
score = AO) 


51 


22.41 


50 


23.06 


68 


22.78 


55 


25.73 


169 


22.75 


Whole Numbers 
(max. score = 7) 


50 


5.08 


76 


5.01 


83 


5.19 


55 


5.27 


209 


5.10 


Arithmetic 

(max. score = 25) 


50 


13.36 


76 


13.47 


84 


14.60 


55 


14.85 


210 


13.90 


Algebra 

(max. score = 20) 


50 


5.10 


76 


6.80 


84 


9.15 


55 


8.62 


210 


7.34 



er|c W 



TRIO/Special Services 
Program: 

Traditional Student Outcome Measures 



Sherry Read 
University of Minnesota 
General College 



August, 1981 




Abstract 

» 

The TRIO students (Integrated Course of Study [ICS], Counseling 
and Tutoring groups) are compared to a low-income control group on 
gradepoint average (GPA), credit completion and overall retention of 
students within each group. GPA's are found to be comparable for all 
groups, but TRIO students are more likely to stay in school and have 
better credit completion than the control group. 
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Introduction x * ' "* 

The primary questions of interest in this evaluation are: 

1) Did TRIO students stay in school? and 

2) Were they successful in school? 

To answer the first question, the overall retention rate for the program 
<phe proportion of students who remained in school continuously from their 
entry into the program to the end of the yt»ar) is examined. The most 
widely used measures of academic success are the grade point average (CPA) 
and the proportion of completed credits for each student (credit completion 
ratio; CCR). These measures take into account not only the grade achieved, 
* but also the number of credits attempted and pa£se^d during the academic 
year. These three traditional indicators of success: retention rate, 
CCR and GPA, are explored in this section. 



Method 



Subjects 



The subjects described in this study represent four groups: 
a) ICS Students - all students enrolled in the Integrated 

Course of Study (ICS) were asked to participate in the 

study. 

b") Counseling Students - all General College freshmen who 

were eligible for the Special Services Program (by Jow income, 
academic need, handicapped or minority status) and utilized 
the counseling facilities three or more times during the 
academic year, were included in the study. 

c) Tutorial Group - all General College freshmen who were 
eligible for special services, and made u.<se of direct personal 
tutoring three or more times, or took at least one basic skills 
class, were included in the study. 

d) Control Group - a control group of 60 students was randomly 
selected from General College freshmen eligible for special 
services using the low income criteria, and who had not 
participated in the TRIO program or other retention programs 
also operating at General College. 
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A TRIO total is reported on each variable collected which carbines 
the ICS, Tutoring and Counseling groups so that TRIO students can 
.aore readily be compared to the % control group. 

Individual files are created and maintained for each student. These .files 
contain the student demographic profiles described in Section IV. The 
students are also tracked throughout the year on the following items: 

1) courses^ and number of credits attempted each quarter, 

2) courses and number of credits completed each quarter, and 

3) grades received for those courses. 

The source of this information is the official student transcript. These 
data are recorded quarterly and icor the full academic year. 

Retention Rate ^ 

The retention rate is d€ T ined as. the proportion of students in each 
group who remain "registered c ij^iiuously from their quarter of entry into 
the program until the end of ttfe academic year. To be considered "retained," 
a student who enters in the Fall must register for and complete Fall, Winter 
and Spring quarters and a student who bogins Winter quarter must register 
for and complete Winter and Spring quarters. Students attending Spring 
quarter only are not included in this analysis. 

A retention rate of 85% indicates that 85% of the students remained 
in school while 15% did not. 

Grade Point Average (GPA) 

The University of Minnesota (UM) ufses a 4-point grading system where 
A = 4 grade points, B = 3 grade points, C = 2 grade points, D - 1 grade 
point and N = 0 grade points. N is not a passing grade and credit is not 
given for classes where a grade of N is received. Unlike many universities, 
at U$! f grades of N are not. included in the grade point average. To make 
these data comparable to other university settings, GPA 1 s are calculated in 
two ways, first with N's excluded and secondly with N f s included. 

For a three credit course with a grade of B, nine grade points are 
given (3 credits x 3 grade points = 9 grade points). In order to compare 
the groups on grade points, a Group GPA (N*s excluded) is calculated by 
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dividing the total number of grade # points received by the group by the 
total number of credits completed with a passing grade (A - D). To 
include N's, the total number of grade points received is divided by the 
total number of credits attempted by that group. Grades of S (S = pass 
on a pass/fail grading o^tioji) , I (I = incomplete) and W (W = withdrawal) 
are excluded in both cases. 

Credit Completion Ratio (CCR) 

The CCR is calculated by dividing the tota^number of credits com- 
pleted in each group by the total number of credits attempted by that 
group. If 30 out of 40 credits attempted 'ere completed, then the CCR 
= .75, indicating 75% of the credits are completed. 

Results 

The overall retention rates for each group are displayed in Table I, 

Figure I. The TRIO retention rite is 84% vs. 68% for the control group. 

A Chi-Square test for independent samples was performed and the actual 

retention rates were found to differ significantly from the expected rates, 

which indicates that a statistically significant difference does occur 

2 

between group retention rates (% « 10.10, = .05). 

The group GPA's (N's not included) for each quarter and cumulatively 
and presented in Table II, Figure II. These data show that overall, the 
ICS students have a slightly higher GPA (X = 3.11 vs. X = 2.88 for the 
control group) with Counseling and Tutoring students having lower GPA's 
(X = 2.66, X = 2.72 respectively). A one way analysis of variance (ANOVA) 
was performed and the differences between groups were not found to be 
statistically significant. 

The group GPA f s (N f s included) are displayed in Table III, Figure 
III. These data also show little variation between groups. A one way 
Analysis of Variance produced no statistical differences between groups. 
The TRIO students have a cumulative GPA of 2.40 as compared to the control 
GPA of 2.48. Here again, the ICS students had the highest GPA (2.64). 

The Credit Completion Ratios (CCR) for each quarter and cumulatively 
are displayed for each group in Table IV, Figure IV. The TRIO Program has 
a higher cumulative CCR (.78) than the control group (.71). A Chi-Square 
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test for independent samples was performed. A statistically significant 
difference was found between groups (9( = 333. 05, ^ .05). 

Another variable of interest, also displayed in Table IV, is the 
mean number of credits attempted and completed for each group. These 
data show that TRIO students, on a yearly basis, attempted approximately 
the same average number of credits as the control group (12.74 TRIO vs. ' 
12.72 control) but TRIO students completed an average of .91 credits more 
than the control group per quarter. The ICS/TRIO student attempted more 
credits than any other group (13.53 vs. 12.72 control), and completed 
1.61 credits more than the control group. 

Conclusion * 

While CPA's are comparable for all groups, with N's included and 
without, TRIO students are more likely to stay in school (retention rate) 
and have a higher credit completion ratio than the control group. 
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TABLE I 
Student Retention Rates* 



OA 



Total N of students in 
program during 
academic year 



Number of students 

maintaining*£on- 
tinuous registra- 
tion and receiving 
grades for each 
quarter from the 
quarter of entry 



Proportion of students 
maintaining con- 
tinuous registra- 
tion and receiving 
grades for each 
quarter from the 
quarter of entry 
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(retention rate) 

5 »* 



ICS 


Counseling 


Tutoring 


Control 


TRIO Total 


63 


88 


• 

96 


59 


247 


V 




• 






53 


71 


83 


40 


207 








y 














.84 


.81 


.86 


.'68 


.84 
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Number of students maintaining continuous registration and receiving grades for each 
-Student Retention Rate - quarter f rom quarter of entry (for each group) 



Total number of students in the program during the academic year (for each group) 



FIGURE 31 

MEAN GRADE POINT AVERAGE 
(A=4, B=3, C=2, D=l, N's not included) 
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TABLE II 

Grade Point Averages for Each Group for Fall, Winter, Spring Quarters and Cumulatively 
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(A = 4, 


B - 3, C = 2, D ■ 1, 


N's not included) 






ICS - 


Counseling 


Tutoring 


Control , 


TRIO Total 


iFalll 

N of Students 


48 


77 


96 


56 


221 


grade point average 


3.16 


2.64 


2.78 


2.87 


2.82 


|Winterj 

N of Students 


54 


74 


95 


52 


223 


grade point average 


3.20 


2.60 


2.67 


2.90 


2.78 


Spring 

N of Students 


51 


71 


83 


41 


205 


grade point average 


2.95 


2.74 


2.69 


2.84 


2.77 


Cumulativel 

Total students in program 


63 


88 


96 


59 


247 


grade point average 


3.11 


2.66 


2.72 


• 2.88 


2.79 H 



FIGURE HI 

MEAN GRADE POINT AVERAGE 
(A=4, H C=2, D=l, N=0) 
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TABLE III 

Grade Point Averages for Each Group for Fall, Winter, Spring Quarters and Cumulatively 

(A - 4, B - 3, C - 2, D » 1, N ■ 0) 



N of Students 

grade point average 



w — 



[Winteij 



N of Students 

grade point average 



ICS 



48 
2.97 



54 
2.60 



Counseling 



77 
2.20 



74 
2.01 



Tutoring 



96 
2.74 



95 
2.48 



Control 



56 
2.92 



52 
2.13 



TRIO Total 



221 
2.61 



223 
2.36 



ISpringj 

N of Students 

grade point average 



51 
2.37 
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|Cumulative| 

Total N students in program 
grade point average 



63 
2.64 



71 
1.88 



88 
2.04 



83 
2.32 



96 
2.53 



41 

2.24 



59 
2.48 



205 
2.19 



247 
2.40 
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FIGURE EC 
MEAN CREDIT COMPLETION RATIO (CCR) 
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TABLE IV . 

Mean Credit Completion Ra£io (CCR)* for Each Group of Students for Each Quarter and Cumulatively 



Fall Quarter 

N of Students 
CCR 

X credits attempted 
X credits completed 

Winter Quarter 

N of Students 
CCR 

X credits attempted 
X credits completed 

Sprang Quarter 

N of Students 
CCR 

X credits attempted 
X credits completed 



Cumulative 

Total N students 
in program 

CCR 

X credits attempted 
X credits completed 
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*Credit completion ratio m 



total number of credits completed 
total number of credits attempted 



ICS 


Counseling 
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Abstract 



TRIO/Special Services students were compared to a low income 
control group on college entry basic skills and growth of basic skills 
(as measured by a battery of placement tests in language and math on a 
pre/post basis) by the end of the academic year. Academic motivation 
and self esteem, two variables related to academic achievement, were 
also examined. The groups were comparable on basic skills at entry 
level, although all groups scored relatively low. The control' gro.up 
scored significantly higher at the, end of the year on written English 
expression but the gains on all tests were comparable for TRIO/Special 
Services and control group students. TRIO/Special Services students 
reported higher positive academic motivation and showed greater growth 
in self esteem than the control group after a year of program partici- 
pation. 
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Introduction 

As a part of the TRIO/Special Services evaluation, several student 
outcomes measures were collected in addition to more traditional indi- 
cators of academic success such as grade point average (GPA), credit 
completion and student persistence in school. These additional measures 
include growth of basic skills and self esteem, and academic motivation. 

While GPA is the most commonly used indicator of academic success, 
it is not a perfect measurement since it does not adjust for: 1) course 
load, 2) course difficulty, and 3) grading inconsistencies across 
courses. For this reason, it is helpful to be able to compare students 
on a single standardized measure of basic skills on a pre/post basis. 

The' General College Placement Program (GCPP) is a battery of basic 
skills tests in reading, written English expression, and mcthematics 
(ETS, 1977, and Brothen, et al\ 1981). These tests are given to all 
entering General College (GC) students, and they provide an excellent 
pre-college test of basic skills. While the GCPP was not designed to 
measure progress, its pre-test availability affords the TRIO/Special 
Services Program the opportunity to determine if growth in basic skills 
does occur during the academic year. To accomplish this, the GCPP is 
administered at the end of the year and compared to pre-test scores. 

The TRIO/Special Services staff also expressed interest in the 
growth of student self esteem and their academic motivation, two factors 
which have been shown to relate to academic success. Since no pre-test 
data were available on these variables, only end-of-the-year information 

was collected. 
1 

Method 

Subjects 

The subjects in this study represent four groups: 

a) ICS Students - all students enrolled in the Integrated Course 
of Study (ICS) were asked to participate in the study (n=63). 

b) Counseling Students - all General College freshmen who were 
eligible for the Special Services Program (by low income, 




academic need, handicapped or minority status) and utilized 
the counseling facilities three or more times during the 
academic year were included in the study (n«88) . 

c. Tutorial Group - all General College freshmen who were 
eligible for Special Services and made use of direct 
personal tutoring three or more times, or took at least 
one basic skills class, were included in the study 
(n»97). 

d. Control Group - a control group of 59 students was randomly 
selected from General College freshmen eligible for Special 
Services using the low income criteria, and who had not 
participated in the TRIO/Special Services Program or other 
retention program also operating at General College (n=59). 

Instruments 

The instruments used in this study are: 

I. General College Placement Program (GCPP, used as both 
a pre and post test) 

A. Language 

1 # Reading Placement Test 

This test is distributed by the Comparative 
Guidance and Placement Program of the College 
Board (Educational Testing Service, 1977) and 
consists of eight passages with associated 
questions regarding the content. The test 
focuses on reading comprehension, inference- 
making ability, and vocabulary in context. 
It is normed on more than 30,000 students from 
primarily two year institutions of higher 
education and vocational education across 
the country (ETS, 1977). 
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2 . Written English Expression Placement Test 

This test concerns sentence structure and the clear, 
logical expression of ideas (ETS, 1977) • It is also 
distributed by ETS, and normed on the same group of 
students described above. 

B. Mathematics (administered as a pre-test only) 

1. Whole Numbers Subtest 

This test consists of seven items which require the 
performance of addition, subtraction, multiplication 
and division using whole numbers only. It was developed 
by GC faculty and has been normed for General College 
students (Brothen, et al, 1981). 

2. Arithmetic Subtest 

This test includes twenty-five items and requires the 
same operations (addition, subtraction, multiplication 
and division) using whole numbers, fractions, decimals 
and percents. The Arithmetic Subtest was also created 
by GC faculty and normed on GC students (Brothen, et al, 
1981). 

3. Al&ebra Subtest 

This test consists of twenty questions which require the 
student to solve elementary algebraic equations and 
inequalities, use negative integers, and find the slope 
of a line. This test was also created by GC faculty 
and normed on GC students (Brothen, et al, 1981). 

Academic Motivation Inventory (post test only) 

The Academic Motivation Inventory (AMI) consists of 90 items 
designed to measure sixteen motivational variables which relate 
to academic success (Moen, 1978). . Students are asked to rate 

each of the 90 statements us^ng the following five-point 'scale: 

< 

1 2 

not true a little 
at all true of 

of me me 



moderately quite extremely 
true true true 
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The sixteen variables are divided into three motivational 
groups that: facilitate academic progress, are independent of 
academic progress, and debilitating motives. For optimal 
performance, a student should score high on the facilitating 
motives and low on debilitating ortes. 

III. Self Esteem (pre-post test conducted retrospectively) 

The Janis-Field feelings of inadequacy scale is used to 
measure self esteem. It is probably the most widely used non- 
commerc ial scale (Robinson, Shaver, 1973). The twenty-item 
version developed by Eagly' (1967) and used in this study is 
balanced for response bias with the inclusion of items both 
positively and negatively stated. The popularity of the Janis- 
Field inventory has led to the accumulation of validity infor- 
mation sufficient to justify its use. 

' Due to the lack of pre-data on student self esteem, a 
retrospective pre/post methodology is utilized by asking 
students to respond to each item with their current feelings 
and as they felt prior to enrolling in college. In this way, 
change in self esteem can be determined. Research on the 
effectiveness of this technique suggests that it may be more 
accurate than a traditional pre and post test (Howard, 1979). 

Procedure 

As entering GC students, all of the three hundred and 
seven (307) subjects should have completed the GC Placement 
Program pretest. However, due to late registration, prior courses 
taken in English or mathematics, and a variety of other reasons, 
only 265 of 86 percent actually took the GCPP pretest. 

GCPF post tests were administered at the end of the academic 
year in reading and .written English expression only, because many 
students did not take math courses during their first year of 
college. Post tests were also administered in academic motivation 
and self esteem. 
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During the last six weeks of Spring quarter, students were 
contacted by mail and given several group testing times during 
which they could complete the post test measures. Students 
were paid ten dollars for participation in the evaluation. The 
total time required for testing ranged from one hour to an hour 
and forty-five minutes. An extensive telephone followup was 
conducted in order to increase the response rate. Of the»251 
students contacted for post testing (ICS - 63, Counseling ■ 88, 
Tutoring - 41, and Control - 59) , a total of 116 or 46% responded. 
This relatively low response rate may have impact on the generali- 
zability of; the results. 

Result s 

On all variables examined, a TRIO total is reported which combines 
the ICS, Tutoring and Counseling groups so that TRIO/Special Services 
students can more readily be compared to the control group. 

I. General College Placement Program (GCPP) 

To determine if differences existed between groups on basic 
skills prior to college, an Analysis of Variance was performed 
on each GCPP pre-test. No statistically significant differences 
were found between the groups on reading, written English 
expression, whole numbers or arithmetic tests. The TRIO/Special 
Services groups did score lower than the control group on all 
tests, but these -differences weren 1 1 significant statiotically . 
On the Algebra pre-test, a statistically significant difference 
was found between groups (F - 10.13, ^-.05) with the Tutoring 
and control groups having the highest scores (X * 9.15 and 8.62 
respectively out of a maximum of 20 points) and the Counseling 
and ICS groups having lower scores (X = 6.80 and 5.10 respectively) 
These, results are displayed in Figure I and Table I. 

It should be noted that all of the means for TRIO students 
fell below the 35th percentile. On all the GCPP pre tests using 
national norms on the reading and written Engligh expression test 
and GC no its on the mathematics tests, the control group scores 
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were also below the 35th percentile in mathematics, but the 
means for both reading and written English expression were 
at the 45th percentile. 

On the GCPP post test in reading, no difference between 
the groups on the reading was found. The TRIO/Special Services 
students continued to score lower than the control group, although 
this difference was not statistically significant. A statistically 
significant difference was found between groups on the written 
English expression test (F » 2.42, tft .05) with the control group 
scoring higher than all TRIO groups (X * 28.96 vs. 25.50 for ICS, 
24.97 for Counseling and 22.81 for Tutoring out of a maximum of 
forty). These post-test scores are presented in Figure II and 
Table II. 

To test for differences in basic skills over time, the GCPP 
pre-test scores are subtracted from the GCPP post-test scores 
for each student to produce a gain score. No statistically 
significant differences between groups were found for gain scores 
in mathematics or reading and written English expression. These 
data are presented^in Table III, Figure III. 

II. Academic Motivation 

The responses to the Academic Motivation Inventory are 
summarized in Table IV and Figure IV. 

While these data were not subjected to statistical analysis, N ; 
examination shows that the TRIO students did respond higher on 
the facilitating motivations than the control group (TRIO/Special 
Services X = 2.96 vs. control X = 2.36 on a 5-point scale with 
5 * highly characteristic of the student). Differences on the 
independent and debilitating scales are negligible. 

III. Self Esteem 

Student responses to the Janis-Field inventory measuring self 
esteem are summarized in TaMe V and Figure V. 
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Analysis of Variance produced no significant results between 
groups on pre-test or post-test responses . ICS students gave 
the lowest pre-test responses (X « 2,93 vs. Counseling X » 3.30, 
Tutoring X » 3.38 and control X * 3.16 on a 5-point scale), A 
statistically significant difference was found between groups on 
gains in self esteem. ICS students showed the greatest gains 
(X = .65 v$. Counseling X = .38, Tutoring X = .44, control X - .42). 

Summary 

Both TRIO/Special Services students and the control group began the 
academic year with low scores on the General College Placement Program and 
while TRIO/Special Services students scored consistently lower, this 
difference was not statistically significant. By the end of the year, the 
control group scored significantly higher on written English expression, 
although their gain scores were not significantly greater than TRIO/Special 
Services students. 

TRIO/Special Services students reported higher positive academic 
motivation than control students at the end of the year and ICS students 
showed statistically significant gains in self esteem. 
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FIGURE I 

GENERAL COLLEGE PLACEMENT PROGRAM 
PRE " TEST SCORES 



KEY 

COUNSELING C3 
TUTORING 
; CONTROL CD 
1 TRIO TOTAL 1 

















I 






READING 

(MAX. = 35 ) 



WRITTEN WHOLE 
EXPRESSION NUMBERS 
(MAX."=40) (MAX- 7) 




i 



v.- 



MAX=20) 



TABLE I 

General College Placement Program Pre-Tests 







ICS 


Counseling 


Tutoring 


Control 




TRIO 


Total 




N 


X 


N 


x 


N 


X 


N. 


X 


N 


X . 


Reading (maximum 
score = 35) 


51 


19.00 


50 


22.02 


68 


19.78 


55 


22.02 


169 


20.21 


Written English 
Expression (max. 
score ,~ 40) 


51 


22.41 . 


50 


23.06 


68 


22.78 


55 


25.73 


169 


22.75 


§g ■ Whole Numbers 
(max. score = 7) 


50 


f- Aft 

5. 08 


76 


5.01 


83 . 


5.19 




5 27 


209 


5.10 


Arithmetic 

(max. score = 25) 


50 


13.36 


76 


13.47 


84 


14.60 


55 


14.85 


210 


15.90 

f 


Algebra 

(max. score « 20) 


50 


5.10 


76 


6.80 


84 


9.15 

>- 


55 


8.62 


210 


7.34 
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FIGURE H 

GENERAL COLLEGE PLACEMENT PROGRAM 
POST TEST SCORES 



\ 



KEY 




ICS 




COUNSELING 


S3 


TUTORING 


ami 


CONTROL 


CD 


TRIO TOTAL 


m | 



READING 
(MAX =35 ) 



WRITTEN ENGLISH t 

EXPRESSION (MAX=40) 



TABLE II 

General College Placement Program Post Test Scores 







, ICS 




Counseling 


Tutoring 


Control 




TRIO 


Total 




N 


V 


X 


N X 


N X 


N 


X 


N 


X 


Reading (maximum 
score = 35) 


36 


22. 


17 


37. 24.43 


16 19.94 


28 26. 


50 


89 


22.71 


Written English 
Expression (max. 
score = 40) 


36 


25. 


50 


37 24.97 


16 22.81 


28 28. 


96 


89 


24.80 
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FIGURE HI 
GENERAL COLLEGE PLACEMENT PROGRAM 
POST TEST GAIN SCORES 
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TABLE III 

General College Placement Program Po<3t Test Gains 



ICS 



o 



X 
Diff 



Reading (maximum 
score = 35) 

Written English* 
Expression (max. 
score * AO) 



28 



28 



+4.71 



+2.96 



Counseling 



Tutoring 



X 

Diff 



23 



23 



+2.09 



+2.39 



X 
Diff 



15 



15 



+3.00 



+ .73 



Control 



X 
Diff 



25 



25 



+3.32 



+3.16 



TRIO Total 



X 

Diff 



66 



66 



+3.41 



+2.25 



144 
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FIGURE W. 
MEAN RESPONSES ON THE . 
ACADEMIC MOTIVATION INVENTORY 
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TABLE IV 

Mean Responses on Academic Motivation Inventory (AMI) 
(On a 5-point scale; 1 = not at all true, 5 * extremely true) 



Scale 



[Facilitating! 

Thinking Motives 
Achieving Motives 
Perceiving Motives 
Competing Motives 
Influencing Motives 

} Facilitating* Anxiiety 

Facilitating Total 

[independent! 

Grades Orientation 
^Economic Orientation 
Desire for Self-Impro\ 
Demanding 

Affiliation Motive 
Independent Total 



[Debilitating Motives 



Withdrawing Motive 
Need for Esteem 
Debilitating Anxiety 
Dislike School 
Discouraged About School 

v Debilitating Total 




*Total completing AMI 



ICS 


(N=35)* 


Counseling (N=38)* 


Tutoving 


(N=*15)* 


Control 


(N=27)* 


TRIO Total (N=88)* 




X 


X 


X 


X 


X 




2 .89 


2 


98 y 


3 


27 


3 


.16 


1 QQ 




3.32 


3 


34 


3. 


74 


3 


.44 


J . 4U 
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29 
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J 


1 9 

* J. J 


3.38 




2.36 
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12 
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2.37 
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21 
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2.85- 
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89 
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3 


39 


2 


.38 


2.96 




3 . 39 


3 


15 


3 


79 


3 


.51 


i.ii 






3 


15 


3 


53 


3 


.45 


3.30 


tent 


3.08 


3 


17 


3 


21 


2 


.85 


3.14 


2.97 


3.03 


3 


14 


2 


.84 


3.02 




3.10 


3 


11 


3 


32 


3 


.02 


3.14 




3.19 


3 


12 


3 


21 


3 


.14 


3.16 




2.30 


2 


30 


2 


23 


2 


.35 


2.29 




2.76 


2 


60 


2 


98 


2 


.68 


2.73 




2.75 


2 


.35 


3 


.51 


2 


.56 


2.68 




2.39 


1 


.91 


2 


.05 


2 


.14 


2.12 




1.62 


2 


.18 


2 


23 


2 


.22 


1.89 




2.31 


2 


.32 


2 
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.54 
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.42 
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FIGURE 3C 

MEAN PRE, POST, AND GAIN SCORE RESPONSES TO THE 
JANIS/FI£LD SELF-ESTEEM INVENTORY 
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TABLE V 

Mean Pre, Post, and Difference Scores on the Janis-Field Self-Esteem Scale 

for Each Group 







ICS 


Counseling 


Tutoring 




Control 




TRIO 


Total 




N 


X 


N 


X 


N 


X 


N 




X 


N 


X 


Pre-Test 


34 


2.93 


38 


3.30 


16 


3.38 


27 


3 


.16 


88 


3.17 


Post-Test 


35 


3.63 


38 ' 


3.58 


16 


3.82 


27 


3 


.63 


89 


3.64 


(Gain Score) 


34 


.65 


38 


.38 


16 


.44 


27 




42 


88 


.50 



4> 



On a 5 point scale; 5 = high esteem, 1 = low esteem. For difference scores (post-pre test), 
a positive difference indicates a gain in self esteem, with higher numbers, indicating higher 
gains. 

Note: Gain scores are calculated for each student by comparing the pre and pdst responses to 
each item. If a subject did not answer both pre and post' responses on an item, that item is 
excluded from the subject's average gain score. For that reason, the mean gain score does 
not equal the mean pest test score minus the mean pre test score. 
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Abstract 




ICS students responded to a TRIO/Special Services student 
satisfaction survey* Twenty-nine (54%) of the 54 students contacted 
completed the survey. The overall satisfaction with the TRIO Program 
wds quite high, with a mean of 4.22 on a 5-point s^ale. 
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Introduction 

To give students the opportunity to personally evaluate th^TRIO 
Program, ICS students were asked to respond to- a Student Satisfaction 
^Survey. The survey was constructed through Staff selection from a pool 
of items based on program goals and objectives. 

Method 

The survey was administered to ICS students as part of the end-of- 
the-year post testing propess. Of the fifty-four (54) students contacted, 
twenty-nine (or 54%) responded to the survey. 

Results 

The questions and results are displayed in Table One. In general, 
students were highly satisfied with- the -TRIO Program, as can be seen in 
item 8 (overall, I am satisfied with the TRIO Program, with a mean of 
4.22 on a 5-point scale, 5 indicating very strong agreement). They would 
also recommend the program to frien J « and relatives (item 9, mean 4.53). 
The staff was viewed as very supportive and accessible (items 3%and 4, 
means ,4.64 and 4.27 respectively). 

On a personal note, students felt, they were more confident and 
motivated, had greater organizational and long range planning skills, 
and were more aware of University an<J community resources as a result 
of being in the TRIO Program (items 2, 10, 5, 7, and 11; means 3.85, 
3.9?; 4.34, 4.10 and 4.03 respectively). 

Conclusions 

The students responding to the survey gave an overwhelming vote of 
confidence to the TRIO Program. This response can be generalized to 
the entire ICS population due to the relatively low response rate. 
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FIGURE I 
* MEAN RESPONSES TO 
THE STUDENT SATISFACTION SURVEY 
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TABLE I 

Student Satisfaction Survey 
Results- 
Note ; When this survey was administered, 50% of the items were negatively 
stated and 50% positively stated. To facilitate interpretation, the results 
are displayed using all positive statements, with statistics adjusted accordingly. 

I 

All items used the following scale: very 

strongly strongly strongly 

disagree disagree agree agree agree 

1 2 3 4 5 



n mean median mode 

1. The TRIO Program helped me to stay in 29 3.79 4 5 
school. 

2. I have more confidence* in myself as a 27 3.85 4 4 
student now than I did last fall as a 

result of the TRIO Program. 

*3. The TRIO staff has been very suppor- 29 4.65 5 5 

tive of me in my efforts as a student. 

4. The TRIO staff has been accessible to 29 4.27 4 5 

me when I needed help. 

*5. My skills in organization have 29 4.34 4 4 

improved this year from being in the 

TRIO Program. ) 

*6. The TRIO Program has helped me to 29 4.27 4 4 

make career plans. 

7. My long-range planning skills have 29 4.10 4 3 
improved this year as a result of par- , 

ticipating in the TRIO Program. 

8. Overall, I am satisfied with the 27 4.22 5 5 
TRIO Program. 

*9. I would recommend the program to 28 4.53 5 5 

friends and relatives. 

*10. I am more motivated to continue school 29 3.97 4 4 

now than I was last fall. 

11. Because of * the TRIO Program, I am more 29 4.03 4 5 

aware of University and community 
resources (such as financial aid, day- 
care, and student sup7ort services) 
and how to use them. 



*Stated in negative terms on the scale actually used in the evaluation. 
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Abstract 



In order to catch a glimpse of TRIO students in greater detail, 
two brief case studies of TRIO/ICS students are presented. Their 
education backgrounds -and the record of work completed during the 

s 

academic year are presented. 

The reasons given for ICS students for leaving the program are 
presented. 
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Introduction 

The General College Special Services evaluation relies heavily 
on the use of aggregate data which compares groups of students on a 
variety of variables. This is also true of most research and evaluation. 
While this ty£e of information is useful, by its very nature, it forces 
us to lose track of the individual. For this reason, the evaluation 
will also include a more in-depth look at two individual TRIO students 
(using a case study or n=l methodology) , so that a more well-rounded 
view of the program can be obtained. - In addition, for the reader who 
is not familiar with the type of student that Special Services programs 
typically serve, these case studies may provide some insight into the 
background of Special^ Services students. 

Method 

Subjects* The two subjects examined in this section, a male and 
a female, were selected based on staff recommendations of students who 
were fairly representative of the ICS/TRIO population. 

Procedure: The subjects were both interviewed using a serai 
structured/open interview format. The primary questions of interest 
were: 

1) Wh 7 are you in the TRIO program? 

2) Do you feel it has helped you to stay in school? met 
your expectations? 

3) What was your educational background prior to entering 
the Special Services Program? 

4) How would you characterize yourself at the beginning 
of the Fall quarter? 

5) How have you changed over the academic year as a 
result of being in the TRIO program? 

6) What courses did you take and how did you do? 

7) What changes in the program would you recommend? 

The text of these interviews was then summarized into the following 
two narratives. 
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Results 
Case //l . 

• * 

Kevin is an intense young man, full of restless energy. Before 
' enrolling in schbol this fall, he spent the last six years in the streets 
o'f Chicago and Denver. He describes that part of his life as free and 
completely irresponsible. He is an ex-heroin addict and an alcoholic. 
{ Now, Kevin is a serious student. He has dedicated himself to college 

with the same sort of abandon that characterized him during his time in the 
streets. Teachers and counselors report that Kevin's appearance and 
attitudes have altered considerably over the bourse of the school year. 
He wants to succeed in school and he^has been willing to change in many 
ways to insure that success. 

u 

Because he has been out of school for so long, in a life style that 
was very incompatible with higher education, Kevin felt that he needed the 
TRIO Program so that he could concentrate on developing his basic academic 
4 skills, as well as obtain the general skills and information necessary for 
survival in the university setting. This year, he took the following classes . 



\ 



Fall '80 
Course 

GC 1405 Personal Writing, Usage/Style 
GC 1212 Urban Problems 
GC 1702 Survival Seminar 
GC 1439 Self-paced Basj^ Math^ 
Fall Total: 

Winter '81 
Course * 

GC- 1138/Biological Science: Concept College 
GC 1371 Literature: Reading Short Stories 
GC 1421 Writing Lab: Personal Writing 



Number of Credits 
3 
5 
2 
3 



Grade 
B 

A 
A 
S 

B+ 



13 credits Fall GPA = 3.73 

Number of Credits Grade 
5 A 

3 C 

4 B 



9 
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Course 



Number of Credits Grade 



GC 1703 Survival Seminar II 



2 



S 



Winter Total Credits: 



14 Winter GPA 



= 3.17 



Spring 



f 81 



Course 



Number of Credits - Grade 



GC 1217 Community Service Internship 



A 




2 



S 



Spring Total Credits: 



10 Spring GPA = 4.0 



Overall GPA =3.58 for 37 credits 

# 

'Kevin made the Dean f s list Fall quarter. As a part of his Spring 
quarter internship, he worked as a counselor at the Jonatlj§n- Boys Home 
where he worked with juvenile status offenders. 

While he is satisfied with his accomplishments this year, Kevin 
feels that he suffered some "burnout" Spring quarter and personal problems 
which forced him to drop one of his courses and revert to some of his 
pre-TRIO ltfe-style. Nevertheless, he states withdut hesitation that he 
'* could not have made it through the year£ without the Special Services 
Program. 

This summer, Kevin plans to begin work on a book in which he will 
* ''interview ex-heroin addicts and work on his writing skills. Kevin will be 
* back .at the University 6f Minnesota in the fall. He still has a great 

deal^o learn about coping with the system and himself, but he feels strong 
enough for the challenge. 
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Case //2 

Pauia is a quick wit ted, lively young woman. She has been out of 
school for several years. After high school, she worked in secretarial 
jobs in Chicago. She" tried to attend college, in all of its various 
forms: nigh^school, weekend classes, community college, but nothing 
worked.' She just couldn't contend with the bureaucracy of higher 
education. 

Paula came to the Special Services Program with very good basic 
skills. For her, the Special Services Program has been helpful in 
giving her the kind of information and support that she needed to cope 
with the University structure and home and family problems. 

Paula completed the Spring quarter in the last days of her pregnancy. 
This is her first child. At the Special Services awards banquet, she , 
gave a speech on her feelings about the program, leaving the audience 
chuckling and wondering hov she had been able to attend classes and take 
exams so near the end of her pregnancy. 

This year, Paula took the following courses: 
Fall '80 ^ 

Course Number of Credits Grade 

GC 1407 Personal Writing, Usage/Style * 4 A 

GC 1702 Survival Seminar I 2 S 

GC 1212 Urban Problems • 5 A- 



Fall Total: U Fall GPS = 4.-O0 
Winter '81 

Course r^iber of Credits Grade 

GC 1138 Biological Science: Concepts College I B 

GC 1254 Background: Modern World 2 B 

GC 1284 Behavior Problems :' Children 4 A mm 

GC 1429 Writing: Individual Study 2 N 

GC 1703 Survival Seminar II 2 S 



Winter Total: 
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13 Winter GPA = 3.36 



Spring '81 

Course Number of Credits Grade 
GC 1435 Math Skills Review 5 I 
GC 1502 Career Planning 2 I 
GC 1701 Psychology: Personal Effectiveness 3 A 
GC 1704. Survival Seminar III 2 A 

Spring Total: 5 Spring GPA = 4.0 

Overall GPA ^3.70 for 29 credits 

Paula made the Dean's list Fall quarter. While she anticipates some 
added problems as a result of having a child to care for, she will be back 
at the University in the Fall. She also believes that she wouldn't have made 
it without the Special Services Program and she hopes to rely on the support 
systems that she developed this year and the services she now knows are 
available. 

Exit Reviews 

At the end of Spring quarter, each Survival Seminar counselor was asked 
to report on students who left the program. For the ten ICS students who 
left school "before the end of Spring quarter, the following reasons were 
given for leaving: 

% of Total ICS 

Reason for Leaving School Number (63 Students) 

Personal reasons 5 8% 

Financial ' 2 3% 

Don't know (unable to locate student) _3 5% 

10 16% 

Conclusions 

Obviously, the two students described in these case studies did very well 
in school. They both feel that the TRIO Program played a major role in their 
academic success. While this experience does not reflect the experience of 
all TRIO students, it does provide some insight into the type of student served 
by Special Services and how they may benefit from the Program. 

Finally, based on exit reviews with coun ^lors, only five percent of the 
ICS students left school without giving any reason or having exit contact with 
a TRIO counselor. .J- 
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Abstract 



All TRIO students enrolled in writing labs were asked to write 
impromptu essays the first and last day. of class each quarter. These 
essays were collected for each student and then analyzed by an outside 
expert for growth in: 1) use of sentence boundaries, 2) sentence control 
and variety, 3) organization, 4) scope, and 5) surface competence. 

The results of this evaluation, and some excerpts irpm student 
papers, are given. Most of the students were found to have obtained the 
basic writing skills necessary for college survival. 
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Introduction 

The TRIO Writing Labs were designed to hfclp students build their 
confidence as writers. Some of the areas focused on through writing 
papers and work outside of class were: (1) sentence boundaries, (2) 
sentence control and variety, (3) the development of main ideas, 
(4) organization, (5) appropriate scope for papers, and (6) surface 
competence as witnessed by proofreading and editing skills. This 
paper addresses the extent to which students progressed in each of 
these areas . 

Method 

i 

To test the growth of his students, Terry Collins instructed 
them to write an impromptu essay at the opening and close of each 

/ 

quarter on a specified topic. The topics varied from essay to essay. 

The number of writing laos each student took ranged from one 
course to as many as three during the academic year. A file was kept 
for each student, containing all of the impromptu essays from the 
writing lab(s) taken. 

Using a case study format, Gregg Parks, a writing instructor at 
General College who was not involved in teaching TRIO students reviewed 
each folder and made subjective decisions on zhe areas of interest. 
A non-TRIO instructor was employed to encourage an impartial assessment 
of students. The form used to collect information is displayed in 
Appendix 1(E). In contrast to the other portions of this evaluation, 
all of the data collected here were the narrative impressions of an 
expert, or qualitative rather than quantitative. These data add texture 
to the more general information reported earlier. 

After reviewing the TRIO folders, Dr. Parks summarized his impressions 
in the paper that follows. 
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EVALUATION OF STUDENT WRITERS IN THE TRIO PROGRAM 



Prepared by: 
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Judging from the nearly one hundred folders that I looked at, the 
students in the TRIO Writing Program are extremely heterogeneous. A 
small number of well qualified students probably did not need to take 
the course at all and could in my judgement have entered and successfully 
completed one of the traditional writing courses taught at General College. 
Also, a small number of students at the lower end of the scale established 
for the purpose of this study would probably not be able to successfully 
complete a traditional writing course despite an infinity of TRIO programs. 

However, as one might expect, a large number of students in the TRIO 

\ 

Writing Program seem to have profited from it. They entered the program 
with minimal skills or even writing skills below minimum and they were 
able to sharpen those skills or bring their skills up to minimum competence. 
This report looks at a representative number of students: 

1) those 'who showed no progress in the course, 

2) those who entered the course with below minimum skills 
and bee Tie minimally competent writers, 

3) those who had minimally competent skills at entry and 
sharpened those skills, and 

4) those students who had excellent skills and became 
even more accomplished writers. 

Perhaps we should dispose of, if that is not too harsh a word, those 
writers whose skills at entry are so minimal that most of us would be 
surprised if they were able to complete the course successfully* These 
students, eith r because of poor preparation or lack of familiarity with 
written discourse, appear to have only the loosest grasp of what a sentence 
consists. They have little confidence in whatever akills they possess, and 

* r 

unfortunately this lack of confidence is usually amply justified* For 
example, the student of folder //38 has no sense of sentence boundaries, 
has extreme difficulty in controlling her sentences, and cannot develop 
a. main idea. In fact, she seems to have no idea what a main idea is. Here 
is the opening paragraph of her paper discussing residential burglaries: 
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There are higher burglaries in the residential areas 
than nonresidential areas in the daytime. Because the 
majority of people are not at home. They are at work. In 
nonresidential areas in the daytime burglaries are less 
because the excess of the people are at work. During 
business hours there's a lot of public traffic about. The 
burglar has more of a chance of getting caught during the 
daytime in a nonresidential area. 

She has no organdfc^ing skills, nor, as one would expect, any editing 
or proofreading skills. Even though the instructor appears to have 
been patient, helpful and encouraging throughout the course, the 
student contiiu^s to^fraye fundamental problems. 

Student \yt!\ like many basic writers, has an extremely serious 
prob? i .em with /Benten^a boundaries, where commas often do the work of 
periods: J 

People started to gather around, I was so scared and 
panicky. I managed to get up, and I started to run, but a 
pedestrian grabbed me and said, "Little girl are you hurt?" 
I didn't reply, I just starred at him with my big brown eyes. 
By this time the man who was driving the car who had hit me 
got out and came over and asked me if I was hurt also, I started 
to cry, and more people started to gather around. Someone 
called the police, and they were there instantly, they began 
asking questions like my name, address, age, and my moms name. 

-By exit there is only marginal improvement if any in this student's < 
ability to establish sentence boundaries. As I have suggested earlier, 
she has a very severe problem in controlling her sentences. In fact, 
she appears to have only a vague notion of what a sentence is, despite 
warnings from her instructor that she should pay particular attenti/on 
to her sentence structure: 

My son Shawn is the best good natured person I know of. 
Not only does Shawn, which everyone loves. Has the sweetest , 
personality and affectionate behavior toward other people, but 
has a smil« like the sun. Bright and warm. Shawn is ten years 
old. Rather short for his age. In which he once developed a 
nick name from his size, "Wee One." / 

Evidently she has great difficulty in translating her thoughts 'into 
prose. Thi student continues to have trouble in getting her sentences 
under contr, t exit. 
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. Not surprisingly, this student also has trouble controlling 
larger units of written discourse. At entry she has no sense of how 
to develop main ideas in her papers. In fact, there is nothing that 
can be called development. Her papers just seem to happen; neither 
the reader nor the writer knows where she is going. There is no 
evidence that this student is at all aware that there may be a reader 
out there, much less anticipate what this reader's needs might be. 
For instance, the absence of an introduction in her paper on worker 
attitudes suggests the student's lack of awareness of the reader: 

Ford's medical staff is not organized. Phil, pointed 
out. Phil had blood poisoning. Which was over looked by 
the company's medics. The medics had said it was a boil. 
"They didn't take x-r,ays. Said Phil." And thay sent me 
back to work". Jim Grayson had no complaints about the 
medical staff. But he was very concerned about others if 
they got injured. One guy on the assembly line was hit in 
the head with a welding gun, he was bleeding. Jim the 
assembly line, to look after the injured man. But the 
foreman turned the machines back on because he only cared 
about the work. Jim thought that was unhuman. Phil stated 
that. There were hazardous conditions. 

Despite repeated encouragement and constructive criticism from her 
instructor, this student fails to learn any skills in how to develop 
a paper. Her papers continue to be shapeless and formless. She 
represents one of the program's few failures. I have spent a great 
deal of both my time and yours analyzing this student's weaknesses 
because she illustrates in severe, form many of the problems which 
this program attempts to address: lack of confidence, lack of mastery 
on the sentence level, failure to develop main ideas, absence of 
organization, and little or no surface competence. 

Fortunately, most of the students in the program have more skills 
in these areas, and, with patient and understanding instructors, are 
able to improve. For example, student //23 entered the program with 
better skills than student #38; however, even with those skills, she 
only had minimal competency. She has some confidence as a writer at 
et^try. Her entry Fall impromptu reveals a writer who has sentence 
level competency though these sentences tend to be choppy and repeti- 
tive. She is able to develop a narrative though unselectively : 
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I was living in Kansas City, Mo., at the time, the incident 
I am going to write about occured. I had just had my first 
child, who was six months old, and really desperate for work. 
I had been going to a lot of places and getting turned down. 
One day, when I was about to go home, after a long day of 
filling out applications and being rejected I decided to go 
apply at Commerce Bank. The only reason I stopped was because 
it was on the route that I take home. I went into the Personnell 
office and filled out the application and waited to talk to an 
interviewer. The interviewer told me about the jobs that were 
available and asked if any sounded good to me. All the jobs 
sounded really boring but I lied and told her I would like to 
try a bookeeping job. 

She also has confidence, not entirely misplaced, in her surface 
competence in spelling, punctuation and syntax. Her punctuation is 
especially strong. At exit, this student has gained competence, 
particularly in her ability to organize her papers and incorporating 
variety atid interest in her sentence patterns: 

The person who I interviewed is Mrs. Grace Belton, who 
is also my mother. She is the head librarian at Sumner 
Community Library. I chose to interview her because 'I had 
never asked my mother about her work and felt that this would 
be a good opportunity to f*nd out what her job consisted of. 
I also felt that she would be honored that I chose to inter- 
view her over someone else. I wrote the interview in paragraph 
form instead of questions and answers because most of my 
questions were very open ended and Mrs. Belton ended up talking 
about a lot of different things when answering one question, so 
I felt that this form would be more appropriate. 

Her sentences in her ijaper on the Lino Lakes Correctional Facility are 
crisp and informative: 

Lino Lakes opened in 1963 under the name of Metropolitan 
Training Center. At that time it was a state juvenile reception 
center and later became a juvenile treatment center for Hennepin, 
Ramsey, and Anoka Counties. Because of a decline in the juvenile 
population at the center, in 1978 it was remodeled and changed 
to its present status. 

Her Winter exit impromptu shows her growth in confidence in her increased 
ability to structure her paper effectively: 

Unless you have very small children there. is not much a 
parent can do butside of matcing suggestions or limiting the 
time that television can be watched. By the time a child 
reaches a certain age they have developed habits which are 
often hard to break, and television is usually one of them. 
Also, older children often have their own television sets, 
making it harder for you to monitor their viewing habits. 
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As I have suggested earlier this writer, unlike student //38, does not^ 
have a problem in establishing sentence boundaries. Each boundary i«* 
carefully and correctly established and effectively punctuated. However, 
at entry this student does have some problems with sentence variety. 
Many of her sentences are choppy and repetitive. For example her initial 
paragraph on worker attitudes detracts frcm its overall effectiveness: 

The attitude towards work that came across to me was that 
both women were tired of what they had been doing for more 
than twenty years. I don't think that either woman had ever 
thought about doing anything else. These women started their 
s jobs when women didn't hav<? much awareness of themselves. They 
took anything they could get and were happy with it. Times may 
have changed since then and women are looking at themselves 
more closely. They are not putting up with things they don't 
like and where they don't feel that they are being treated fairly. 

At exit, this problem has been largely overcome. The conclusion of her 
interview with her mother reads easily and naturally. 

f feel that Mrs. Bel ton plays a very important part as a role 
model for black children. They can associate reading and 
learning with a black person and therefore get more personal 
meaning from it. Most of the professional people they see are 
probably white and this may give them the impression that they 
don't belong in this world. She is very concerned about the 
education of black children and would probably take more time 
to see that there needs are taken care of whereas someone else 
may not even care. I learned a lot about librarians and Mrs. 
Belton from the interview and feel that we had a very good 
discussion. 

This paragraph also demonstrates the good sentence control she has at 
the conclusion of the program. This student is also able to develop 
her main ideas effectively, though her organisation is a little dis- 
jointed at times. The development of her paper on welfare dependency 
is acceptable, for example, but it does make certain unnecessary demands 
on the reader : 

By law you are required to give the name and location and 
any other inf . rmation you may have about the child's father. 
This can *be very disturbing if you have had a bad relationship 
with the father. In my case I did not want him to know where 
I was and did not want any contact with him. Almost anything 
can be of official concern to an agency. (Handler and HolHngs- 
worth, 1971) After going through this process you are sent to 
see someone else who will determine if you are eligible and if 
so the amount of your need. 
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Generally, however, this student is quite sensitive to her reader and 
skillfully anticipates any questions the reader may have about the 
topic. The tt'rd paragraph of her research paper is a representative 
sample of how she makes the reader's job easy: 

I will be discussing the AFDC program, which stands for 
Aid to Dependent Children, because it* is the section of welfare 
that I am affiliated with, and is also the largest cash public 
assistance program. The AFDC program is the most controversial 
symbol of what "'s wrong with welfare in America. (Handler and 
Hollingsworth , 1971) This program deals with the female headed 
household in poverty which will continue to be a problem because 
employment prospects are low and the cost of training is high 
for this group. 

There appears to be growth in this area as the student develops confi- 
dence in herself as a writer. Her paragraphs become full — sometimes 
too full--of information in order to satisfy a reader's needs. In 
conclusion, this student has profited from her instruction and at exit 
has the writing skills necessary to tackle college work. 

There are also a number of students in the program who already 
have the minimum writing skill for college, but who are able to sharpen 
those skills during the course of instruction. Perhaps a majority of 
the students in this program fali within this category. A representativ 
student who fits this criteria is student //7. She has good confidence 
as evidenced in her Fall entry impromptu: 

The ice has been broken! I am now in my first class as 
a University student. It doesn't seem so very long ago that 
I spent my days working as an underpayed , overworked and very 
unhappy government employee. In fact I cringe at the thought 
of the office, "my office" and the stress of not being a person 
of worth. 

She develops ircreasing confidence in her succeeding impromptus. This 
confidence, I think, can be demonstrated in the increasing lengths of 
her impromptus, particulary her exit Winter impromptu, and in the 
increasing complexity of her sentence structure. This increasing com- 
plexity can also be seen in ner Winter exit impromptu I 

What is a parent to do when it comes to watching television? 
I do , want my daughter to benefit from watching "Sesame Street," 
"Mr. Rogers," and "Electric Company," and I would also like her 
to enjoy i"The Muppet Show," and "Little House on the Prairie" 
and other specials for children; on the other hand, the non-stop 
commercials that advertise non-essential junk food and toys 
luring children into a fantacy world parents can hardly cope 
with along side of vivid sexual overtones makes me wonder whether 





the advantages gained by an hour of "Little House on the 
Prairie 11 is worth it. Violence is also; viewed by my daughter 
in shows supposedly geared for children like the "Muppet Show" 
'and especially cartoon specials. 

* 

This student's confidence is also reflected in tjhe writer's openness 
and honesty in all. her work. 

As might be expected, this writer, at -entry, has an effective 
mastery of sentence boundaries. Both her imor.omptus and her writing 
outside of class reveal few if any problems in establishing sentence 
^boundaries. This writer also exhibits good sentence control and. 
variety at entry. Her sentence structure is generally crisp and sharp. 
Her paper discussing h^r transition from working mother to student 
mpther illustrates her skillfully handling a wide variety oi sentence 
structures: 

Changing gears from being a mother, to working mother, 
to student mothet'is not an easy transition. Being ah organized 
mother is even more difficult to, achieve. I think many women 
quit either a job that they wanted to be working at or gave up 
the dream of .an education because they just couldn'x manage to- 
do all that was required of them. If they had organtfcHtt them-> 
selves and their time' wisely J am sure there would be more 
success stories to tell. I am coming to grips with the fact 
that I too must become one of the organized women of the world 
or go down in history as a failure and a drop out. I found out 
this quarter in school that if I don't get organized soon I 
might just have a nervous breakdown. I don't have time for that, 
either, so I just better get myself, going and organize my life. 
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There is some unevenness in this ability but when the writer has 
confidence in what she is writing about, she does an excellent job. 

This student is also able to develop her main ideas in both her 
impromptus and in her out of class papers. Her paper concerning worker's 
attitudes toward their jobs illustrates this point: 

Grace said that hard working poor farmers and factory 
workers were looked down upon by many people. I found that 
in my job as a clerk in a hospital clinic I felt like I was 
looked down on by the "professional^" staff, ll see to6 where 
Dolores felt that some of her customers thought uhe was just 
a waitress, like a waitress is a nobody with no feelings or 
needs. In our society we do unfortunately have stigmas 
-attached to jobs, positions, careers, life styles arl^Vace 0* 
and sex too. No matter who you are there are people Hooking 
down or up to you. 
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Though the writer develops her ideas a little raggedly at times, she 
normally is sensitive to questions the reader may have about her topic, 
and her transitions between paragraphs are effectively handles* This 
student is also able to strengthen her organising patterns when moving 
from drafts to her final copy. Overall, particularly in 1421, this 
student gains increasing mastery of sentence level skills and in her 
ability to develop main ideas clearly and effectively. 

In -conclusion, it is difficult to" measure whether a student is ( 
writing more effectively after many hours of careful and constructive 
instruction, but not impossible. My experience has been and I am sure 
yours too, if you are a composition^teacher , that even inexperienced 
readers and'writers usually intuitively recognise good writing. And 
the criteria which were established for evaluating the student- folders 
in this program I think are valid. We, as composition instructors — 
presumably that is what we get paid for — can measure a student's 
confidence, his or her sentence mastery, development of main ideas, 
organisation and surface competence. Using these criteria', I think 
a majority of the students in -the program did learn .tp write more 
cogently and persuasively. They gained confidence in their newly 
acquired skills or sharpened old perhaps neglected skills, putting 
new edges to old weapons or unsheathing bright new swords. There is 
a great deal of evidence, some of which I have quoted in perhaps too 
large swatches, that these students have learned to eliminate excess 
verbiage, to construct serviceable if not elegant arguments, to move 
from ge-rybuilt papers for more functional ones,. and to have achieved 
some measure of surface competence. In short, most of the students 
in the program have acquired at least those rudimentary skills and 
habits to survive within the thicker of themes, term papers, essay 
questions, and research papers which comprise .college life. 

i 
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On 



Abstract 



A sampling of course/instructor evaluations and an evaluation 
3f the TRIO/Special Services Director are presented. 
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Introduction 

At the close of each quarter, the instructors of TRIO classes and 
Survival Seminars conducted student opinion surveys regarding course 
content, presentation, and overall effectiveness. While the question- 
naires were designed by the individual instructors, each was primarily 
comprised of questions prepared by the University of Minnesota Measurement 
Services Center. At the minimum, these surveys contained questions which 
'roughly correspond to the following: 

a. ) How much have you learned in this course thus far? 

b. ) All things considered, how would you rate this 
/ instructor's teaching in this course? 

c. ) All things considered, how would you rate this course? 

However, a summary of these items is not possible because the wording of 
^ the questions varies from course to course. 

In addition, a separate evaluation of Tom Skovholt, the Director of ' 
the TRIO Program, was conducted. A sampling of course evaluations and 
this administrative evaluation are presented here.- 
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Student Opinion Survey 



Course:- GC 1405, 1421, Writing Labs, Personal Writing 

Instructor: Terry Collins 

Quarter: Fall, 1980 

Number of Students Responding: 32 



1. How would you rate the overall teaching ability of this instructor? 

N = 30 range - 4-7 

X = 5.8 median = 6 

SD = 1.0 mode = 6 

Scale used: 1 = very poor 4 = good 7 = superb 

2 = poor 5 = very good 

3 = fair 6 = very, very good 

2. How much have you learned as a result of this course? 

N = 30 range =3-7 

X = 5.4 median = 5 

SD = 1.2 mode = 5, 7 

Scale used: 1 = very little 4 = much 7 = tremendous 

2 = little 5 = very much amount 

3 = some 6 = very very much 

Scale used on items 3-14: 

1. = strongly disagree 4 = slightly agree 7 = most stror3ly 

2 = moderately disagr.ee 5 = moderately agree agree 

3 = slightly disagree 6 = strongly agree 

1/ 

3. The instructor clearly presents the subject matter. 

N = 32 range = 5-7 

X = 6.,, x median = 6 

SD = .7 mode = 6 

4. I have achieved a fundamental grasp of^what the course material is about, 

N = 32 range = 5-7 

X = 6.2 median = 6 

SD = .7 mode = 6 

5. The instructor seems well prepared for the class. 

N = 32 range = 5-7 

X = 6.4 median - 6.5 

SD = .7 mode = 7 



6. The instructor is approachable. 

N = 32 range = 4-7 

X = 6.5 median = 7 

SD = .8 mode = / 
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Student Opinion Survey, GC 1405, 1421, FQ 1980, continued 



Scale: 

1 = strongly disagree 4 = slightly agree 7 = most strongly 

2 « moderately disagree 5 = moderately agree agree 

3 = slightly disagree 6 = strongly agree 

7. The instructor clearly defines student responsibilities in the course. 

N = 32 , range = 5-7 

X ■ 6. 6 median = 7 

SD = . 6 mo^e = 1 

8. The instructor 0 ,ives the impression of respecting students as persons. 

N = 31 range = 4-7 

X = 6. 5 median = 7 

SD = .8 * mode = 7 



9. The instructor provides enough criticism of my work. 

N = 32 ' range = 5-7 

X = 6. 5 median = 7 

SD = .7 - mode = 7 

10. The instructor provides good criticism of work. 

N = 32 range = 3-7 

X = 6. 3 median = 6.5 

SD. = 1.0 mode = 7 

11. The instructor gives encouragement to me as a student. 

N = 32 " range = 4-7 

X = 6.3 median = 7 

SD = . 9 mode = 7 

12. The assignments seem carefully graded. 

N = 32 range = 4-7 

X = 6.2 median = 7 

SD = 1.0 mode = 7 

13. The procedures for determining grades were appropriate. 

N = 31 range = 5-7 

X = 6. 3 median = 6 

SD = .7 mode = 7 

14. I can write more effectively as a result of this course, 

N = 31 range = 4-7 

X = 6.2 median = 6 

SD = ♦ 9 mode = 7 



Student Opinion Survey 

Course: GC 1421, Section 1, Writing Lab, Personal 

Instructor: Terry Collins Writing 

Quarter: Winter, 1981 

Number of Students Responding: 32 

The first question uses the following 5-point scale: 

12 3 4 5 

little some much very much exceptional amount 

Median Mean SD 



1. How much have you learned in this 4.08 4.05 0.77 
course thus far? 

Questions 2 and 3 use the following 5~point scale: 

1 = unsatisfactory 4 = very good 

2 = marginal 5 = excellent 

3 = fairly good 

2. All things considered, how would you rate this 4.35 4.30 0.74 
instructor's teaching in this course? 

3. All things considered, how would you rate this 4.37 4.29 0.73 
course? 

And the last 12 questions use the following 7- 
point scale: 

1 = strongly disagree 5 = moderately 

2 = moderately disagree agree 

3 = slightly disagree 6 = strongly agree 

4 = slightly agree 7 = most strongly 

agree 

4. The instructor presents the subject matter 
clearly. 

5. I have achieved a fundamental grasp of what 
the course material is ahout. 

6. The instructor seems well prepared for the class. 

7. The instructor is approachable. 

8. The instructor clearly defines student 
responsibilities in the course. 

9. The instructor gives the impression of 
respecting students as persons. 

10. The instructor provides enough criticism of 
my work. 
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6.24 


6.16 


0.87 


6.07 


6.08 


0.68 


6.84 


6.68 


0.63 


6.76 


6.57 


0.69 


6.70 


6.57 


0.60 


6.70 


6.43 


0.83 


6.57 


6.35 


0.98 



Student Opinion Survey, GC 1421-1, WQ 1981, continued 
Scale: 



-2- 



1 - strongly disagree 6 = strongly agree 

2 = moderately disagree 7 = most strongly 

3 = slightly disagree agree 

4 = slightly agree 

5 = moderately agree 
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Median Mean SD 



11. The instructor provides good criticism 6.62 6.46 0.69 
of my work. 

12. The instructor gives encouragement to me 6.70 6.41 0.86 
as a student. 

13. The |j|signments seem carefully graded. i 6.53 6.35 0.75 

14. The procedures for determining grades were 6.25 6.16 0.83 
appropriate for this course. 

15. I can write more effectively as a result 6.36 6.22* 0.82 
of this course. 



Student Opinion Survey 

Course: ^ 1371, Section 1, Short Stories 

Instructor: Terry Collins 

Quarter: Winter, 1981 

Number of Students Responding; 17 

The first 12 questions use the following 5-point scale: 



1 2 3 A 5 

Unsatis- marginal fairly very excellent 
factory good good 



Median Mean SD 



1. Instructor 
discussing 

2\ Instructor 

3. Instructor 
interested 

4. Instructor 

5. Instructor 
learn best 



s clarity in presenting or A. 65 A. 53 0.62 
course material. 

s rapport with you as a student. A. 65 4.41 0.87 

s success in getting you 4.35 4.41 0.51 
cr involved. 

s success in getting you to think. 4.65 4.59 0.51 
s attention to what helps you 



4.44 


4.41 


0.62 


4.29 


4.24 


0.75 


4.44 


4.35 


0.79 


4.43 


4.29 


0.85 


4.85 


4.71 


0.59 


4.56 


4.47 


0.62 


3.05 


3.00 


0.79 


3.96 


3.94 


0.56 



6. Helpfulness of feedback^ given you about 
your performance. 

7. Overall quality of exams and quizzes. 

8. Overall quality of text(s) and handouts. 

9. All things considered, how would you rate 
this instructor's teaching in this course? 

10. All things considered, how would 'you rate 
this course? 

11. How would you rate your own ability, prior 
to the course, to deal with the subject 
matter of this course? 

12. How would you rate your own motivation to 
do as well af you could in this course? 

'Question 13 uses the following 5-point scale: ' 

1 2 3 4 5 

All A's A's and B's Mostly B's B\s and C's C's/Lower 

13. What have your typical grades been in 2.57 2.65 0.93 
recent college courses? 

Question 14 uses the following 5-point scale: 

12 3* 5 

Little some much very much exceptional amount 

14. How much Mve you learned in this course 4.37 4.31 0.79 
thus far? 
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Instructor: 
• ^ Courts: \*** * * 

Quartfer.p. 
" ^ Number of Stjudents 
•Responding: 



STUDENT OPINION QUESTIONNAIRE RESULTS 
Cindy Marsh 

GC 1502, Career Planning 
Winter 1981 



Goals for Registering in 1502 

1) Learn more about my career interests 

2) Learn -more about my skills and abilities 

3) Learn more about my occupational needs and values 

4) Learn more about my personality 

5) Learry^more about career possibilities open to 

6) Gather and use occupational information 

7) Wake a decision aVout~my education 

8) Make a specific career choice 

9) Other 



me 



Number Indicating 
Each Goal 

6 

5 

4 

5 

4 

3 

3 

3 



As a Result of Taking the GC 1502 Career Planning Course Number Responding 

Much 

Unchanged I mproved Improved 

1) My understanding of my work-related skills and * 3 6 
abilities is . . . (x - 2.64) 

2) My understanding of my work-relared needs is . . . 5 4 
(x - 2.44) 

3) My understanding of my career interests is . . . 5 4 
(x = 2.44) - 

4) My understanding of my personality is ... (x = 2.44) 13 5 

5) My ability to gather and use occupational information 2 7 
is ... (x - 2.7) 

6) My awareness of career possibilities open to me is . . . 1 2 6 
(x - 2.55) 

7) My ability to make career plans and carry them out 6 3 
is ... (x = 2.33 

8) My confidence that I can take steps to improve my career 5 4 
plan ... (x = 2.44) 
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-2- 



My satisfaction with GC 1502 Career Planning Course is such that; 



1) I would recommend the 1502 course to others. 

2) I would return to the counseling office if I neeji 
more help. * 1 j 

3) I would ask to see the 1502 instructor if I need 
more help. 



N = 9 
9 yes 

N = 9 
9 yes 

N = 9 
9 yes 



Ov erall my GC 1502 Career Planning experience was : 



N = 9 

8 = very helpful 

1 » somewhat helpful 



9 
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Student Opinion Survey Results 



Instructor: 

Course: 

Quarter: 

Number of Students Responding: 



Penny Chall 

GC 1138 Biological Science: Concepts of College 
Winter 1981 Science 
15 * 



I. How much have you Jfearned in this course thus far? 

1 2 3 4 5 

little some much very much an exceptional amount 



n ■ 15 mode a 3,4 

_ , , median =* 4 

x = 3.46 

range «■ 2 - 5 

II. All things considered, how would you rate this instructor's teaching in 
this course? 

1 2*3 4 5 

\ . * unsatisfactory marginal fairly good very good excellent 



n = 15 



mode =* 4 
median « 4 



x = 3/66 
range =3-5 

III. All things considered, how would you rate this course? 

1 2 3 4 5 

unsatisfactory marginal fairly good very good excellent 



n = 15 

x = 3.6 
range =3-5 



mode = 3 
median = 3 




Student Opinion Survey 

# Course:. *• GC 1284-1, Behavioral Problems of Children 

N Instructor: Geri Carter 

Quarter: * 4 Winter, 1981 

Number of Students Responding: 26 

Questions 1 through 5 use the following 7-point scale:. 

V 

1 2 3 4 5 6 7 

strongly moderately slightly slightly * moderately strongly most 

disagree disagree disagree agree agree agree strongly agree 

Mean SD 



1. The ,instructot\presents the subject matter clearly. 5.96 .87 

N 

2. Adequate feedback about my performance on tests was 5.88 1.30 
readily available. 

3. I have achieved a fundamental grasp of what the course 6.04 .96 
material is about. 

4. I have become more interested in the material of this 5.81 1.23 
course. 

5. The readings are meaningful. 5.15 1.26 

Question 6 uses the following 7-point scale: 

1 2 3 4 5 6*7 

very poor fair good very very, very superb 
poo°r good good 

6. How would you rate this instructor's overall teaching? 5.72 1.12 

Question 7 uses the following 7-point scale: 

1 2 3 4 5 6 7 

very little some much very very, very a tremendous 
lit tie much much amount 

7. T How nuch have you learned as a result of this course? 5.78 1.20 
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Student Opinion Survey 

Course: GC 1704-4, Survival Seminar III 

Instructor Nancy Felland 

Quarter: Spring, 1981 

Number of Students Responding: 7 

The following question uses this 5-point scale: 

a 

1 = little 3 = much 5 = exceptional amount 

2 = some 4 = very much 

1. How much have you learned from this course thus far? 

N_ = 7 range = 3-5 

X = 4.14 median = 4.12 

SD = .69 mode = 4 •> 

The following two questions use this 5-point scale: 

1 = unsatisfactory 3 = fairly good 5 - excellent 

2 = marginal 4 = very good 

2. All things considered, how would you rate this instructor's teaching 
in this course? 

N = 7 range = 4-5 

X = 4.86 median = 4.92 

SD = .38 mode = 5 

3. All things considered, how would you rate this course? 

\ 

N_ = 7 range = 4-5 

X = 4.57 median =4.62 m 

ST) m *53 mode = 5 



9 
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Student Opinion Survey 

Course: - GC 1701-2, Psychology of Personal Effectiveness 

Instructor: Geri Carter 

Quarter: . Spring, 1981 

Number of Students Responding: 9 



The first question uses the following 7-point scale: 

1 2 3 4 5 6 7 

very poor fair good very very, very superb 
poor good good 

1. How would you rate this instructor's overall teaching? 

mean = 5.67 SD - 1.12 

The second question uses the following 7-point scale: 

• • 

1,2 3 4 5 6 7 

very little some much very very, very a tremendous " 
little much much amount 

2. How much have you learned as a result of this course? 
mean = 5.78 SD = 1.20 

Questions 3-7 use the following 7-poirit scale* 

1 2 3 4 5 6 7 

disagree d i sagree disagree agree agree agree agree most 

strongly moderately slightly slightly moderately strongly strongly 

3. The instructor presents the subject matter clearly. * 
mean - 6.33 • SD - .71 

4. Adequate feedback about ray performance on tests was readily available, 
mean « 6.78 SD = .44 

5. I have achieved a fundamental grasp of what the course material is about, 
mean =6.44 SD - 53 

6. I have become more interested in the material of this course, 
mean =6.11 SD = .93 

7. The readings are meaningful. 

mean =6.22 SD = .67 
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STUDENT OPINION QUESTIONNAIRE RESULTS 



Instructor ; Geraldine Carter 

Course : GC 1708, Human Diversity in the World of Work 

Quarter : Fall 1980 

Number of Students 14 
Responding : 

1. How would you rate this instructor's OVERALL TEACHING? 



very 
poor 


poor 


fair 


good 


very very very 
good good 


superb 




1 


2 


3 


4 


5 6 


7 ; 




Mean 


= 5.64 






Minimum 




3 


Med ian 


- 6 






Maximum 




7 


Mode 


= 6 






Standard Deviations 


1.22 



2. How much have you LEARNED as a result of this course? 

very very very very . **a tremendous 

little little some much much much * amount 



Mean - =4.71 Minimum = 3 

Median = 5 Maximum = 7 

Mode = 5 Standard Deviation = 1.14 



Items 3-9, use the scale given below: 



Disagree Disagree Disagree Agree Agree Agree Agree Most 

Strongly Moderately Slightly Slightly Moderately Strongly Strongly 
1 2 3 4 5 6 7 

3. The instructor presents the subject matter clearly. 

Mean =5.86 Minimum = 4 

Median = 6' Maximum = 7 

Mode =6 ^ Standard Deviation ■ .95 

4. Adequate feedback about my performance on tests was readily available. 

Mean =5.50 Minimum = 1 

Median = 6 Maximum = 7 

Mode » 6 Standard Deviation = 1.56 

5. I have achieved a fundamental grasp of what the course material is about. 

Mean =5.42 Minimum = 4 

Median = 6 Maximum = 7 

Mode = 6 Standard Deviation - .98 
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Disagree Disagree Disagree Agree Agree Agree 

Strongly Moderately Slightly Slightly Moderately Strongly 

I 1 2.3 4 5 6 

H 

6. I have become more interested in the material of this course. 



$lean « 5.21 
Median « 5 
[Mode = 5 

7/ ;The readings are meaningful. 

['Mean =4.78 
|i Median = 5 
- Mode * = 5 



Minimum = 4 

•Maximum = 7 

Standard Deviation = .89 



Minimum = 3 

Maximum = 7 

Standard Deviation = 1.15 



Agree Most 
Strongly 



8. , The interview with a woman/minority was valuable. 



Mean =6.36 
Median = 7 
Mode = 7 



Minimum = 3 

Maximum = 7 

Standard Deviation = 1.08 



9. The paper on a related topic of my choice was, meaningful . 



Mean =6.36 
Median =*6.5 
Mode = 7 



Minimum = 5 

Maximum ' =7 
Standard Deviation * .74 



Overall Rating : 



Mean =5.6 
Median = 6 
Mode = 6 



Minimum ■ 1 

Maximum = 7 

Standard Deviation = 1.21 




ADMINISTRATIVE PERFORMANCE SCALE 



This report displays the results of an evaluation of the performance of Tom Skovholt 
in his position as Director of The General College TRIO Program from September, 1980, 
to April, 1981. Eleven of the 14 people polled, or 78%, responded. 

Results: 



1. The administrator has 
developed a cooperative 
and spirited working 
group 

total number of responses = 11 
mean = 6.2 s 

2. Expectations of staff and 
their specific responsi- 
bilities are clear 

total number of responses = 11 
mean - 5.5 



3. Adequate feedback is provided 
to staff members concerning 
their performance 

total number of responses = 11 
mean = 5.5 



4. The administrator insures that 
the program complies with 
federal regulations for 
special services programs 

total number of responses = 9 
mean =5.7 

5. The administrator has adequate 
organizational skills 

total number of responses = 11 
mean = 5.6 
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Program Director Evaluation (continued) 
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The administrator is 
accessible to staff 

total number of responses 
- 11 

mean =5.8 
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7. The administrator is 

sensitive to the indivi- 
dual needs of staff 
members 

r 

total number of responses - 11 
mean = 6.2 



x 
x 

X 
X 



X 
X 
X 
X 
X 



8* Appropriate power is 
given to staff members 
to enable them to meet 
their responsibilities 

total number of responses 
mean * 6.0 



= 11 



x 
x 
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X 
X 
X 

ih 

X 
X 



Scale used on item number 9: 
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How would you rate the 
overall administrative 
ability of this 
individual? 

total number of responses 
mean m 5.2 



- 11 



x 
x 



X 
X 
X 



i X 
X 
X 
X 



ERLC 



140 



1U7 



Program Director Evaluation (continued) 



The following comments were solicited through the use of a blank left for 
written comments on administrative strengths and weaknesses. All comments 
received are listed here. 



Administrative strengths 

^ -affability 

-faculty - leadership without infringement on autonomy 

-Tom is a very good administrator for this project because he is sensitive 

to not only staff but student needs 
-organizational and interpersonal skills, effective presentation of program 

to "outsiders 11 
-sensitivity, good-humor, reasonableness 
-gentle-firmness 

-sensitive to feelings, needs and jobs of others on staff, willing to modify 
plans and accommodate to expressed needs and to adjust to problems as 
they come up, flexible , sensitive , pleasant , not your "typical administrator" 
but I don't consider* it a weakness 

-worked with Tom only one quarter, but enjoyed both him and TRIO program. He 
is~easy to talk to, seems to hand and hold things together well, but teaching 
only one quarter does not give me a lot of time to observe. 

Administrative weaknesses 
-none apparent 

-he is very busy and is hard to reach 

-lack of experience with budgetary matters and bureaucratic procedures, but 

he's learning to deal effectively with this problem 
-doesn't seem to want to delegate tasks (likes to do things himself), has 
* too much going on, hard to reach 
-gentle- firmness 
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TRIO/Special Services 
Program 



Summer Institute 



Sherry Read 
University of Minnesota 
General College 



October, 1981 



Abstract 



The University of Minnesota Summer Institute provides services 
for incoming freshmen to help sharpen basic academic skills and assist 
them in becoming acquaints with the university campus. During the 
summer of 1981, 122 student, participated in this program. Student 
demographic characteristics are presented. A more extensive evaluation 
of these students will be completed in late 1982. 
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Introduction 



The University of Minnesota Summer Institute is a six week program 
designed to help low-income minority students bridge the gap between high 
school or -junior college and university life. This program is a cooperative 
effort between the Office of Minority and Special Student Affairs (OMSSA) , 
the College of Liberal Arts (CLA) , the University Summer Session, General 
College, and the TRIO/Special Services Program. The Summer Institute 
provides new students with a head start in college prior to fall quarter, 4 
where they may sharpen their basic academic skills and familiarize them- 
selves with the university campus and its inner workings. All of the 
courses are taken for college credit. 

1981 Student Demographics 

During the Summer of 1981, one hundred and twenty-two students 

participated in the Summer Institute. All of the students met the federal 

low income criteria. Sixty percent were male and forty percent female. 

The ethnic composition of the students was as follows: 

% 

Ethnic Group Number 



Asian American 
Black 
Hispanic 
American Indian 
White 



60 
31 
22 
9 
0 



% of Total 

49% 
25% 
18% 

7% 

0% 



Total 



122 



100% 



Of the one hundred and twenty-two students, one hundred and two (84%) 
were educational-deprived, two were physically handicapped (2%), fifty have 
limited English speaking ability (41%), and two were veterans (2%). 

An' extensive evaluation of this program and student progress during the 
1981-1982 academic year is being conducted by Bob Etcioni of the Office of 
Minority and Special Student affairs. The evaluation results will be 
available through him in late 1982. 
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GENERAL COLLEGE 
s UNIVERSITY OF MINNESOTA A l 

, ' GENERAL COLLEGE STUDENT SURVEY 

Please complete all questions on this survey. The information requested in this survey will 
be used by the General College faculty to assist in providing better services and developing 
programs to meet your needs. Please CX£I#»ne answer for each question except when requested 
to do otherwise* 

NAME: .*««_ X « D « * — 

1. Sex: (1) Female (2) Male . 

2. • Staple Background: 

<U) American Indian* ' (5) Vietnamese 

(2) Asian America^ • (6) Caucasian-non-Hispanic origin 

(3) Black-non-Hispanic origin- *. (7) Other (please specify) _ 



(4) Hispanic ' 

3. Will you be receiving' financial aid to 
attend college? (1) Yes ^ W No 

4. Do you plan to. work while attending college? 

' (1) No * ' • (4) Yes » 21 ~ 35 hours/week 

• (2) Yes, 1-10 hours/week' . <5) Yes, 36 or more hours/week 

(3) Yes, 11-20 hours/week' (6) Not sure- . ^ 
5V Do you plan to transfer. from General College? 

(1) No ' t • 

02) Yes, to another college within the University 

* (-3) Yes, to another college outside of the University. 

(4) Not sure >• 

6.. What is the highest grade level you completed before enrolling in General College? 

(1) 8th grade or 'less *. C5> One year or less of college 

(2) - Some high school * Two years or more of college 

(3) High school graduation C7) Other (please , specify). . 

(4) G.E.D. diploma , _! : r— ■ 



7. How many years has it been sine* you last attended any school? 

(1) Less than 1 year " W 6-10 years 

" < (2) 1-2 years " > (5) More than 10 years 

- (3) 3-5 years 

■ %. - What is the highest academic degree you wish- to* obtain? 
(1) None . 

. • (2) Certificate (less than Associate degree) 

(3) Associates degree 

(4) Bachelors degree 

(5) Masters degree 
Doctorate degree 
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10. 



12. 



How well prepared do you feel in the following areas? (mark one in each row) 



Mathematical skills 
Writing skills 
Reading skills 

Study skills (note taking, text 
reading, outlining) 
Musical and artistic skills 
Library and research skills 
Tise management skills 
Science 

History, social sciences 

Art, music, literature appreciation 

Decision-Making skills 

Career & college major plans 



Very Well 



Fairly Weil Not Well 



la which of the following areas would counseling be^elpful to you? (mark all thac 
apply)' 

(1) Financial 



(2) Faaily 

(3) Study skills 

* (4) Career & educational planning 
(5) Making friends 

11. What are you planning to major in? 

(1) Undecided 

(2) Business 

(3) Humanities (e.g., literature, 
philosophy, art, etc.) 

(4) Social science (e.g.*, psychology, 
sociology, history, etc.) 

(5) Hath ot> science (e.g., engineering, 
oath, biology, computer systems, 

* physics, agriculture, chemistry, 
.etc.) 



(6) Marriage or couples 

(7) General stress reduction 

(8) Chemical dependency (drugs or alcohol) 

(9) Test or speech anxiety 

(10) Onher (please specify) 



(6) Medical science (e.g., nursing, dental 
hygiene, occupational or physical 
therapy, etc.) 

(7) Education (e.g., elementary,* secondary, 
physical edu at ion, etc.) 

(8) Other (please specify) 



What ^s the highest- educational level of your parents? (mark one in each column) 

Mother Father 

8th grade or less 
Some high' school 

High school graduate or equivalent 
Some college 

Post high school vocational training 
or certificate 
Bachelors degree 
Masters degree 
Doctorate degree 



13. Do you have a physical, emotional or learning disability? 
Yes (specify) 



No 



What services do you need because of your disability? 
(Specif y) ' 
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GENERAL COLLEGE 
UNIVERSITY OF MINNESOTA A ^ 

GENERAL COLLEGE STUDENT POST-SURVEY 



Pleas* complete all questions on this survey. The infomati ou ^^£ e f ^Xelo£ng 
hm used bv the General College faculty to assist in providing better services and developing 
Jurats to meet ""r needsfpiease CIRCLE one answer for each question except when requested 
Co do otherwise. 

HAMS: I * D * * "- 



1. Sex: (1) Female (2) Male 

2. Ethnic Background: 

(1) American Indian <5) Vietnamese 

(2) Asian American <*> Caucasian-non-HIspanic origin 



(3) Black-non-Hispanic origin (7) Other (please specify). 

(4) Hispanic 

3. Did you receive financial aid to attend college? 

' (1) Yes (2) No 

4. Did you work while attending college? 

(1) No (4) Yes, 21-35 hours/week ■ 

(2) Yes, 1-10 hours/week' <5>,Yes, 36 or more hours/week 

(3) Yes, 11-20 hours/week (6) Not sure 

5. Do you plan to transfer from General College? 

(1) No 

(2) Yes, to another college within the University 

(3) Yes, to another college outside of the University 

(4) Not sure 

What is the hSiest grade level you completed before enrolling in General College? 

(1) 8th grade or less (5) One year or less of college 

(2) Some .high school <6> Two years or more of college 

(3) High school graduation (7) Other (please specify) 

(4) G.E.D. diploma 



6. 



7. How many years has it been since you last attended any school? 

(1) Less than 1 year <*> r ea " 

(2) 1-2 years <5) "°re than 10 years 

(3) 3-5 years 

8. What is the highest academic degree you wish to obtain? 

(1) None 

(2) Certificate (less than Associate degree) 

(3) Associates degree 

(4) > Bachelors degree 

(5) Mascers degree 

^ (6) Doctorate degree ^ f) f ir . 



9. Kow veil prepared do you feel in the following areas? («ark one in each row) 

Vary Well Fairly Well Not Well 

Mathematical skills 

Wricing skills _ . — 

Reading skills _ 

Study skills (notetaking, text 

reeding, outlining) _ — , 

Musical and artistic skills 

Library and research skills 

Time management skills , 

Science , 

History, social' sciences ___ 

Art, nuslc, literature appreciation 

Decision-making skills 

Career & college major plans , 



10. In which of the following areas have you used GC counseling services to help you? 
(mark all that apply) 



(6) Marriage, or couples 

(7) General stress reduction 

(8) Chemical dependency (drugs or alcohol) 

(9) Te* or speech anxiety 
(10) Other (please specify) 



(6) Medical science (e.g., nursing, dental 
hygiene, occupational or physical 
therapy, etc.) 
'(7) Education (e.g., elementary, secondary, 
physical education, etc.) 

(8) Other (please specify) 



(1) Financial 

(2) Family 

(3) Study skills 

(4) Career & educational planning 

(5) Making friends 

11. What are you planning to major in? 

(1) Undecided- 

(2) Business 

(3) Humanities (e.g., literature, 
philosophy, art, etc.) 

(4) Social science (e.g., psychology, 
sociology, history, etc.) 

(5) Math or science (e.g., engineering, 
math, biology, computer systems, 
physics, agriculture, chemistry, 
etc.) 

12. What is the highest educational level of your parents? (mark one in each column) 

M other F ather 

8th grade or less 
"Some high school 

High school graduate or equivalent 
Some college 

Post high school, vocational training 
or certificate: 
Bachelors degree 
Masters degree 
Doctorate degree ' 



13. 16 you have a physical, emotional or learning disability? 
Yes (specify) — — 



No 



Woac services do you need because of your disability? 
(Specify) 
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ATTITUDE INVENTORY* 



This inventory includes questions concerning the way you view yourself and others, 
answers* Please answer each question as quickly and honestly as possible* * 



There are no right or wrong 



Instructions : For each question, circle a number which indicates how you would have answered the question last 
Septenber (on the left) and how you feel now (on the right). For some items, you may answer the same way now as you did 
last September , on others there may be a difference. Remember, there are no right or wrong answers. 



Student I.D. Number 



Student Name 



(Last name) 



N5 




Last September 
(circle one for each question) 



1 

very 
often 



1 

practi- 
cally „ 
never 

1 

very 
often 



1 

very 
often 



1 

very un- 
conf i- 
dent 



1 

very 
often 



2 

fairly 
often 



2 

once 



in 



a great 
while 



2 

fairly 
often 



2 

fairly 
often 



2 

fairly 
uncop- 
fideht 



fairly' 
often 



3 

some- 
times 



3 

some- 
times 



3 

some- 
times 



3 

some- 
times 



3 

some- 
times 



3 

some- 
times 



4 

once in 
a great 
while 



4 

once in 
a great 
while 

4 

once in 
a great 
while 

4 

fairly 
confi- 
dent 



4 

once in 
a great 
while 



5 

practi- 
cally 
never 



4 5 
fairly very 
often often 



5 

practi- 
cally 
never 

5 

practi- 
cally 
never 

5 

very 
confi- 
dent 



5 

practi- 
cally 
never 



*Used with permission of the authors 



1. How often do you have 
the feeling there is 
nothing you can do 
well? 

2. How often do you feel 
that you have hand- 
led yourself well at 
a social gathering? 

3. How often do you 
worry about whether 
other people like to 
be with you? 

4. How often do you feel 
self-conscious? 



5. How confident do you 
feel that some day the 
people you know will 
look up to you and 
respect you? 

6. Do you ever feel so 
discouraged .with your 
self that you wonder 
whether anything is 
worthwhile? 



Now 



(circle one Jot each question) 



1 

very 
often 



1 

practi- 
cally 
never 

1 

very 
often 



1 

very 
often 



2 

fairly 
often 



2 

once in 
a great 
while 

2 

fairly 
often 



2 

fairly 
often 



very un- fairly 
confi- uncon- 
dent fident 



1 

very 
often 



2 

fairly 
often 



some- 
times 



3 

some- 
times 



3 

some- 
times 



some- 
times 



3 

some- 
times 



3 

some- 
times 



. 4 
once in 
a great 
while 

• 4 
fairly 
often 



4 

once in 
a great 
while 

4 

once in 
a great 
while 

4 

fairly 
confi- 
dent 



4 

once in 
a great 
while 



5 

practi- 
cally 
never 



very 
often 



5 

practi- 
cally 
never 

5 

practi- 
cally 
never 



very 

confident. 



5 

practi- 
cally 
never 



2uS 



f 



Last September 
(circle one for each question) 



U) 



1 

very 

uncon- 

fident 

1 

very 
often 



1 

practi- 
cally 
never 

1 

very 
often 



2 

fairly 
uncon- 
fident- 

2 

fairly 
often 



once in 
a great 
while 



2 

fairly 
often 



2 

fairly 



1 

very 
uncom- uncom- 
fortable fortable 



1 

very 
unsure 



1 

very 
unsure 



1 

very 
often 



fairly 
unsure 



2 

fairly 
unsure 



fairly 
often 



3 

some- 
times 



3 

some- 
times 



3 

some- 
times 



3 

some- 
times 



3 

aver- 
age 



3 

aver- 



age 



3 

aver- 
age 



3k 
some- 
times 



fairly 


very 


confi- 


confi- 


dent 


dent 


4 


5 


once in 


practi- 


a great 


cally 


while 


never' 






4 


5 


rainy 


very 


often 


often 


4 


5 


once in 


practi- 


a great 


cally 


while 


• never 


4 • 


' 5 


fairly 


very 


comfor- 


comfor- 


table 


table 


f o4^1 v 


5 


i air iy 


vciy 


sure 


sure 


4 

fairly 


c 
J 

very 


sure 


sure 


4 

once in 


5 J 
practi 


a great 


cally 


while 


never 
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7. In general, how con- 
fident do you feel 
about your 
abilities? 

8. Do you ever think 
that you are a * - 
worthless 
individual? 

9. How often do you 
have the feeling that 
you can do every- 
thing well? 

10. How often are you 
troubled with 
shyness? 

11. How comfortable are 
you when starting a 
conversation with 
people whom you don't 
know? 

12. How sure of yourself 
do you feel when 
among strangers? 



13 • When you speak in a 
class discussion, 
how sure, of yourself 
do you feel? 

14* How often do you feel 
inferior to most of 
the people you know? 



-2- 



Kow 

(circle one for each question) 



1. 
very 



2 

fairly 



uncon- uncon- 
fident fident 



3 

some- 
times 



4 

fairly 
conf i*- 
dent 



5 

very 
confi- 
dent 



1 

very 
often 



2 

fairly 
often 



3 

some- 
times 



4 

once in 
a great 
while 



5 

practi 

cally 

never 



1 

practi- 
cally 
never 



2 

once in 
a great 
while 



3 

some- 
times 



4 

fairly 
often 



5 

very 
often 



1 

very 
often 



fairly 
often 



3- 
some- 
times 



4 . 
once in 

a great 

while 



5 . 
practi 

cally 

never 



1 

very 
uncom- uncom 



fort- 
able 



fairly 



fort- 
able 



3 

aver- 
age 



fairly 
comfor- 
table 



5 

very 
comf or 
table 



1 

very 



fairly 



unsure unsure 



3 

aver- 
age 



faiifly 



sure 



very 
sure 



1 2, 3 

very fairly aver- 

unsure unsure age 



4 

fairly 
sure 



5 

very 
sure 



1 

very 
often 



fairly 
often 



3 

some- 
times 



4 . 
once in 

a great 

while 



5 J 
practi 

cally 

never 
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Last September 
(circle one for each question) 



1 

very 
often 



1 

very 
afraid 



very dis- 
pleased 



4S 



1 

very 
often 



1 

very 
often 



1 

practi- 
cally 
never 



2 

fairly 
often 



2 

fairly 
afraid 
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3 

some- 
times 



3 

aver- 
age 



2 

fairly 
dis- 
pleased 



2 

fairly 
often 



2 

fairly 
often 



2 

once in 
a great 
while 



3 

aver- 
age 



3 

some 
times 



3 

some- 
times 



3 

some- 
times 



once in 
a great 
while 



fairly 
una- 
fraid 



practi- 
cally 
never 

5 

very 
una- 
fraid 



4 5 
fairly very 

pleased pleased 



once in practi- 
a great cally 
while never 



4 5 

once in practi- 

a great cally 

while never 



4 5 
fairly very 

often often 



15* How often do you 
feel self- 
conscious? 



16. When you have to talk 
in front of a class 
or a group of people 
your own age, how 
afraid or worried do 
you usually feel? 

17* When you talk in front 
of a class or a group 
of people your own 
age, how pleased are 
you with your 
performance? 

18* How often do you 
feel that you 
dislike yourself? 



19. How much do you worry 
about how well you 
get along with 
others? 

20. How often do you 
feel that you are a 
successful person? 



Now 

(circle one for each question) 



-3- 



l\ 
very 

often 



1 

very 
afraid 



fairly 
often 



fairly 
afraid 



very fairly 
dis- dis- 
pleased pleased 



1 

very 
often 



1 

very 
often 



fairly 
often 



fairly 
often 



1 , 2 , 
practi- once in 

cally a great 

never while 



3 

some- 
times 



3 

aver- 
age 



3 

aver- 
age 



3 

some- 
times 



3 

some- 
times 



3 

some- 
times 



4 . 
once in 

a great 

while 



fairly 
una- 
fraid 



4 

fairly 
pleased 



once in 
a great 
while 



4 . 
once in 

a great 

while 



4 

fairly 
often 



practi- 
cally 
never 

5 . 
very 

una- 
fraid 



5 

very 
pleased 



5 J 
practi- 
cally 
never 



practi- 
cally 
never 



5 

very 
often 
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ACADEMIC MOTIVATIONS INVENTORY 



This questionnaire asks about your motivations in school — what you like 
or dislike about school t what you want out of school, and what Interferes 
with getting it* The information you provide should help this school serve 
you and other students better. Please give the background Information re- 
quested on this page. Then, use the scale on the next pages to indicate 
how well each statement describes what you think, feel, or experience. 



Name Identification Number Date_ 

In what course are you filling out this questionnaire? 



Your majo r or most probable major. 



Ag« Sex Claas Approximate Grade-Point Average 

(1) F ' (1) FR (1) 4.0-3.6 

(2) M (2) SO (2) 3.5-3.1 

(3) JR (3) 3.0-2.6 

(4) SR (4) 2.5-2.1 

(5) Grid (5) 2.0-0 

(6) Other 

How satisfied do you feel with school? 

• (1) Very satisfied 

' (2) Satisfied 

(3) Neutral 

(4) Dissatisfied 

<5) Very dissatisfied 



Ross E. Mo en aod Kenneth 0. Doyle, Jr. 



© Copyright 1978 
Measurement Services Center 
University of Minnesota 



Used with permission of the authors 
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Hot . A Hoder* 
AC All Little ately Q*ite IxtrvAoly 
Tew True True Twi True 



1. 
2. 

3. 
a. 

6. 
7. 

•• 

10. 

11. 
12. 
13. 

U. 
15. 

It. 
17. 

It. 
1*. 

20. 

21. 

22. 
23. 

U. 

23. 

26. 

27. 

23. 

2*. 

30. 



An i^octut pm of school U being around poopla X like. 

Z get soot Involved la courses which help ma understand 
myself better. 

I like Co study with otter students. 

I tend^to bo nor* interested la having o food time than 

la doing school vork, 

Z est upeet by teachers who will not seriously comeUsr 
other polat* of view. 

co for myself la school. 



ijr caraor. 
la school 



that Is of 



t oat high standards of perfo 

Oao of ay major goals la school is to boccor understand 
tho meaning of ay Ufa. 

Z naod food grade* to gat ahaad In ay 
X expect to loam relatively llttlo 
any roal/uao or lx**rtence. 

Z an enthusiastic about trying to got high seoros and 
grade*. 

School is a way for aa to improve ay social status. 

Z gat really interested in almost everything X study. 

Grow* discussion* in school are usually a vasts of tins 
for ao* 

Z lika to calk with taachars aftar or outsldo of class. 

The grads Z gat in a courso dsn ends a lot on who tho 
taschar ia. 

X Ilka courses vttora tha studant can. decide what to do. 
Ones X harm startsd somathing Z keen at it until it's 



Z usually an joy listening to classroom lscturas. 

Z work harder ia courses where there is someone X want 
to Impress. 

X am hoy lag that sm education will make it easier for 
me to ask* friends. 

Iher information that scores and grades provide about 
my abilities ia very important to ma. 

X dislike moat schoolwork. 

X emjoy ex pl ai ni ng a difficult point to student* who 
dlda f t understand! it. 

X kind of lika the nervous excitement that sometimes 
corns* before am examination. 

X try to ba one of the bast stuiente in sny course X 
take. 

Raving somathing to talk about — besides the weather - 
is one thing X want out of school. 
X get impatient when a lot of class time is taken up 
with students 9 questions* 

X am unwilling to work aa hard as teachers seem to 
think X should. 

X enjoy showing off my knowledge In class. 

X refuse to give up on a task as long as there Is even 
a slight posslblity that X might succeed. 
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Hot 
At AU tit 
Truo Truo 



31. X hop* school will holp aa gst *roo of restrictions 
OS Wf life. 4 

32. My Major goal la scfcool is p r epa r at i on for my coot on 
earner. 

33. X resaat belag glvoa *ealgrsunt» which soea puxpoeoless. 

34. X oa joy reeding eost books sad articles ay toachera 

aSSisjU 

33. X f toX like a ftllurt whoa I got * low scoro or grade. 

36. X ao seeking answers to ooojo eorsl sad/or religious 
qusatlons la schools 

37* X try to do ay very boat oaalliy echoolwork. 

3$. X usually pat only aa much of fort Into school oo X 
hav* to. 

39. I enjoy try lag to draw a general, overall laproosloa 
froa s aass of laforaatloo. 

40. X Uka to ba tho oaa rtspoaolbla for ooolag that a 
group gets aoaothlaa cone, m 

41. Tho ocoroa aad gradoa X got of ton oooa unrfleted to 

how hard X work. 

42. X hopa school will holp aa loara to aaka fowor 
foolish alotakas. 

43. X to Joy doing pop or s. 

44. JToorly dona lectures, books, otc. rosily lrrltsto as. 
43* X cftoa got so aervous It l&torforos with ay porforasnco 

on toots. 

46. X sojoy coopotlog with othsr students* 

47. X hopa school will asko aa bsttsr sblo to copo with 
ovary day probloas. 

48. X sa concerned that school — tho tlsa X a pond, grsdoo 
or dogroos X recslve, chaagoo la ay knowledge sad values, 
otc. — aay intarf ara vita soaa rolatloas hlp a that sro 
laportaat to aa. 

49. J toad to put off doing ssslgasants X oa worrlod shout. 
30. X wsat to asko ay f sally proud of ay porforaaaco la 

school* 

51. X tojoy matching wits with othors la school. 

32* X oft ma worry shout got c lag tho scoroa or grados X wsat. 

53. X have othor obligations that inter* oro with how ouch 
tlas sad of fort X can pot into school. 

54. X hopo school will holp &* gala tho odalratloa of othors. 

35. Xt U laportaat for as to dsteralne for aysolf how X 
will do aa asslgaaoat. 

56. Vhsn I don't understand soasthlng la school. I llko to 
talk with othor studtots about It* 

57. X onjoy pains takingly examining how s fov Important 
ldoas fit together* 

55. X toad to got so dlscoursgod In school that X fcsl llko 
glviaft up* 

59. X hata having to talk la class. 

60. X oftoa fool llko It'* useless for as to study hard 
for a ttst. 



Msdar- 

stoly Quito Extremely 
truo Truo Ttuo 
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61. Worrying about how vail I will do towtlMt MkM mm vork 
harder* 

42* X sonatinas on joy having a good hoc argonont In claaa. 

63. School it rolatlvaly uninportnnt to no. 

64. X sonatinas goc ao oarvoua about an aaalgnnont I bnwo to 
quit working on it. 

65. Too naln roanon X atudy la co goc tho acorns or gradoo 
X wauc 

64. X ho/o what X loam In school will naka othora pay noro 

attention to no. 
67. X would Iowa to hawa othora ronark on how iupraeaed choy 

wore with ton* thing X said In claaa. 

gg. X an in school only bacauan X naad a degree co gac cho 
kind of Job X wane. 

69. X work hardar for teachers who appreciate my afforta. 

70. X worry that othora night chink aono thing X do or aay In 
claaa In stupid. 

71. X work hoot alonn. 

72. I want an oducatlon primarily bocauao It will holp no 
naka wore nonoy. 

73. Soon nervousness usually halpn na do bat tor on a case. 

74. X hacn hawing anyona do a bat tar Job than na on an 
aaalgnnont or coat. 

75. X an joy crying co find now way* of doing or expressing 
things. 

76. X sank out couraaa which expoee no to views fthat dlf for 
f ron «y own. 

77. X llko to docldo for nyaolf what X should laam. 

74. X aonotiaas worry ao nwch about whothor X an doing a good 
job that X can't coocontrato on ny work. . 

79. X hatn to lonwo anything half flalehed. 
go. X tend to a pond ao ouch rlno with frlanda that ny aci^ol- 
work sufforn. 

•1, X of ton fool llko 1 hawn Uttlo control over what happana 

to no in school. 
S2. X an joy brooking couple*, t hinge down Into thalr consonant 

parts. 

43. X dlnliko hawing to work on group projocta, 

44. I hops achool will aako na nora lntorosting to othora. 
g3. X an afraid that achool nay ba too hard for no* 

46. X work hardar whan othor atodanta night do a bat tar Job 
than no. 

47. X fael chaatad whon tho taachor Just gradaa an aaalgonont 
without naming any c on s en ts. 

gg # X gat vary unconfortablo vhan X havo to talk to pooplo 
X don't know. 

69. X vork bast whon X fool uador proaaura. 

90. X raf uM to do nodlocro vork. 
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Student I.D. No. 



.General College T?flIO Program 
Student Satisfaction. Survey 

Student Name 



♦Last .(please print) 



First 



The following questions focus on your opinions about the TRIO Program, 
ment to indicate the extent to which you agree or disagree with it. 



Please circle one 'number for each state- 



strongly 

disagree disagree agree 



very 

strongly strongly 
agree agree 



1. The TRIO Program, helped me to stay in 'school. 

'2. I have more confidence in myself as a student now that I did last 
'fall as a result of the TRIO Program.- ^ 

3. The TRIO staff has not been very supportive of me in my efforts 
* as a student. 

A. The TRIO staff has been accessible to me when ( I needed help. 

5. ' skills in organization have not improved this year from being 

in the TRIO Program. t- 

6. The TRIO Program has not helped me to make career plans. 

7. My"long-range planning skills have improved this year as a xesult 
of participating in the TRIO Program. . 

8. Overall, I am satisfied with the TRIO Program. 

9- I would not recommend the program to friends and relatives. 

10. I was more i.iotivatcd to continue school when I started last Fall 
than I am now. 

11. "Because" of the TRIO Program, I am more aware of University^and 

community resources (such as financial aid, daycare, and student 
• support services) and how to use them. 



1 

1 

1 
1 

1 
1 
1 



2 
2 

2 
2 

2 
2 
2 



3 
3 



3 
3 

3 
3 



A 
A 



A 
A 

A 
A 

A 
A 

A 
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Student Folder-// 
Student Initials 



Case Study, TRIO/Special Services^ Integrated Course of Study — Writiii^ Skills 
General] College, University of Minnesota, June, 1981 



Quarters and courses enrolled: 



Rater : Please address the following categories as you review the folder* Use 
whatey^.ey4denc6 is available there to evaluate how well the student has met 
the goals."' 

1. One goal of the Special Services Integrated Course of Study has been building 
confidence in students whose entrance profiles would predict failure*. Using 
impromptu essays, comment on the confidence of this student as a writer at 
entry and at exit. 



Comment on the student's growth or lack of growth in mastery of writing at 
the sent2nce level. Use both impromptu writing and outside of class 
assignments. 

(a) sentence boundaries 



ERJC 



160 



2 10 



-2- 



2. continued 



(b) sentence control and variety 



3. Comment on how well the student develops main ideas in papers. Does the 

student show evidence of- anticipating a reader's needs throughout the paper? 
Is there change in this from entry to exit? In what ways? 



ERIC » 
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Does the student write coherently? Comment on growth in these categories, 
(a) Is the organizing pattern appropriate for the topic? 



(b) Is a main idea addressed, with appropriate limits? 



(c) Is there connection among the parts of papers so that a reader can 
follow the paper? 



Surface competence: proofreading, editing. Note growth in 

<a) reduction in number of errors\in spelling, punctuation, and syntax. 



(b) development of self-editing skills as evidenced in drafts or impromptu 
writing. 
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TABLE I 



Mean Responses to Janis-Field Self -Esteem Pre 
(on a 5-point scale, 1 * low esteem, 5 * 



Test for Each Group 
high esteem) 



Item , 

(positive) 

How often do you feel that you have handled 
yourself well at a social gathering? 

How confident do you feel that some day 
the people you know will lock up to you 
and respect you? 

In general, how confident do you feel 
M about your abilities? 

& How often do you have the feeling that you 
can do everything well? 

How comfortable are you when starting a 
conversation with people whom you don't 
know? 

How sure of yourself do you feel when 
among strangers? 

' When you speak in a class discussion , how 
sure of yourself do you feel? 

When you talk in front of a class or a 
group of people your own age, how pleased 
are you with your performance? 

How often do you feel that you are a 
successful person? 

(negative) 

pOO How often do you have the feeling there is 
.nothing you can do well? 

How often do you worry about whether other 
rn ^.people like to be with you? 

ML 



N 


X 


Counseling 
N X 


Tutoring 
N X 


Control 
N X 


TRIO Total 
N X 


34 


3.68 . 


38 


3.39 


16 


3.63 


27 


3.59 


88 


3.50 


34 


2.91 


37 


3.57 


16 


3.31 


27 


3.15 


87 


3.26 


34 


3.00 


38 


3.74 


16 


3.25 


27 


3.56 


88 


3.36 


34 


2.35 


38 


2.74 


16 


3.13 


27 


2.52 


88 


2.66 


34 


2.74 


38 


3.03 


16 


3.44 


27 


2.89 


88 


2.97 


34 


2.91 


38 


3.08 


16 


3.31 


27 


3.07 


88 


3.06 


34 


2.53 


38 


3.08 


16 


3.06 


27 


2.96 


88 


2.86 


34 


2.74 


37 


3.32 


15 


3.27 


27 


3.11 


86 


3.14 


34 


2.76 


37 


3.24 


15 


3.60 


27 


2.96 


86 


3.12 


34 


2.91 


38 


3.39 


16 


3.13 


27 


3.52 


88 


3.16 


34 


3.24 


38 


3.26 


16 


3.75 


27 


3.33 


88 


3.34 . 
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TABLE I, cont. 



Mean Responses to Janis-Field Self-Esteem Ptfe Test for Each Group 
(on a 5-point scale, 1 » low esteem, 5 » high esteem) 



Item 

(negative) 


N 


ICS 

X 


Counseling 
N X 


Tutoring 
N X 


Control 
N X 


TRIO Total 

N it 


How often do you feel self-conscious? 


34 


2.71 


38 


2.76 


16 


2.94 


27 


2.81 


88 


2.77 


Do vou ever feel so discouraged with vour— 
self that you wonder vhether anything is 
worthwhile? 


34 


2 -94 


-38 


.3.21 


16 


3.50 


27 


3.37 


88 


3 1 15 


Do you ever think that you are a worthless 
individual? 


34 


3.56 


. 38 


4.18 


16 


3.88 


27 


3.85 


88 


3.89 


How often are you troubled with shyness? 


34 


2.85 


38 


3.18 


16 


3.44 


27 


3.15 


88 


3.10 


How often do you feel inferior to most 
of the people you know? t 


34 


3.27 


38 


3.82 


16 


3.75 


27 


3.48 


88 


3.60 


When you have to talk in front of a class 
or a group of people your own age, how 
afraid or worried do you usually feel? 


34 


2.21 


37 


2.95 


14 


3.21 


27 


2.59 


85 


2.69 


How often do you feel that you dislike 
yourself? 


34 


3.38 


37 


3.73 


15 


3.73 


27 


3.74 


86 


3.59 


How much do you worry about how well you 
get along with others? 


34 


3.18 


37 


3.32 


15 


3.53 


27 


3.48 


86 


3.30 


Scale Total 




2.93 




3.36 




3.40 




3.19 




3.20 
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TABLE II 

Mean Responses to Janis-Field Self-Esteem Post Test for Each Group 
(on a 5-point scale, 1 ■ low esteem, 5 ■ high esteem) 



as 
as 



Item 

(positive) 



* How often do you feel that you have handled 
yourself well at a social gathering? 

How confident do you feel that some day the 
people you know will look up to you and 
respect you? 

^ 

In general, how confident do you feel about 
your abilities? 

How often do you have the feeling that you 
can do everything well? 

How comfortable are you when starting a 
conversation with people whom you don't 
know? 

Ho*; sure of yourself do you feel when 
among strangers? 

When you speak in a class discussion, how 
sure of yourself do you feel? 

When you talk in front of a class or a 
group of people your own age, how pleased 
are you with your performance? 

How often do you feel that you are a 
successful person? 



OO" 1 (negative) 

How often do you t have the feeling there 
is nothing you can do well? 

O How often do you worry about whether other 
ER^C people like to be with you? 



N 


ICS 

X 


Counseling 
N X 


Tutoring 
N X 


Control 
N X 


TRIO Total 
N X 


34 


4.06 


JO 


J . oi 


16 




9 7 


5 . ol 


OO 


J . Vo 


34 


3.86 


J / 


1 0^ 

J . y j 


16 


H . uu 


97 


■i.o/ 


ft7 


J . 74 


34 


3.94 


38 


4.06 


16 


4.13 


27 


4.04 


88 


4.03 


34 


2.91 


38 


3.06 


16 


3.56 


27 


2.96 


88 


3.09 


34 


3.33 


38 


3.53 


15 


3.87 


27 


3.41 


87 


3.51 


34 


3.50 


38 


3.55 


16 


3.88 


27 


3.67 


88 


3.59 


34 


3. 44 


38 


3.47 . 


16 


3.75 


27 


3.70 


88 


3.51 


34 


3.45 


37 


3.78 


15 


3.73 


27 
% 


3.48 


86 


3.64 


34 


3.82 


37 


3.70 


15 


3.87 


27 


3.67 


86 


3.78 


34 


3.59 


38 


3.81 


16 


3.69 


27 


3.74 


88 


3.70 


34 


3.74 


38 


3.73 


16 


4.06 


27 


3.85 


88 


3.79 
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TABLE II, cont. 

Mean Responses to Janis-Field Self-Esteem Post Test for Each Group 
(on a 5-point scale, 1 ■ low esteem* 5 » high esteem) 



T .em 

igative) 


N 


ICS 

X 


Counseling 
N X 


Tutoring 
N X 


Control 
N X 


TRIO 
N 


Total 
X 


How often do you 'feel self-conscious? 


34 


3.27 


38 


?.08 


16 


3.31 


27 


3.00 


88 


3.20 


Do you ever feel so discouraged with yourself 
that you wonder whether anything is worth- 
while? 


34 


3.88 


35 


3.71 


16 


3.88 


27 


3.78 


85 


3.81 


Do you ever think that you are a worth- 
less individual? 


34 


4.18 


38 


4.52 


16 


4.13 


27 


4.18 


88 


4.32 


How often are you troubled with shyness? 


34 


3.35 


38 


3.44 


16 


3.88 


27 


3.41 


88 


3.49 


How often do you feel inferior to most 
of the people you know? 


34 


4.09 


38 


4.11 


16 


4.06 


27 


3.85 


88 


4.09 


When you have to talk in front of a class 
or a group of people your own age, how 
afraid or worried do you usually feel? 


34 


2.95 


36 


3.47 


14 


3.50 


27 


3.04 


84 


3.26 


How often do you feel that you dislike 
yourself? 

How much do you worry about how well you 
get along with others? 


34 
34 


4.0C 
3.77 


37 
37 


4.19 
3.55 


15 
15 


3.80 
3.67 


27 
27 


4.07 
3.78 


86 
86 


4.07 
3.66 


Scale Total 




3.63 




3.75 




3.81 




3.62 




3.71 
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TABLE III 

-Mean Gains on the Janis-Field Self-Esteem ,Sc5ale (Post-Pretest Response) for Each Group 

(on a 5-point scale, 1 * low esteem, 5 « high esteem) 
(a positive score indicates a gain in self esteem, a negative score indicates a loss) 



Item 

(positive) * 




LLb 


Counseling 


Tutoring 


Control 


IRIO 


Total 


• 


N 


• X 


N 


X 


N 


X 


N 


X 


N 


X 


How often do you feel that you have handled 


34 


^38 


38 


. 42 


16 


.50 


27 


.22 


88 


.42 


yourself well at a social gathering? 






















How confident do you feel that some day the 


^34 


.94 


37 


.38 


16 


.69 


27 


.52 


87 


.66 


people you know will look up to you and 






















respect you? 




















- 


g In general, how confident do you feel 


34 


.94 


38 


. 32 


16 


. 88 


27 


• 48 


88 


.66 


' about your abilities? 






















How often do you have the feeling that you 


34 


A 56 


38 


.32 


16 


.44 


27 


.44 


88 


.43 


v can do everything well? 






















How comfortable are you when starting a 
conversation with people whom you don't 


34 


.'59 


38 


.50 


15 


.40 


•27 


.52 


" 87 


.52 




- 


















* - -know? 






















How sure of yourself do you feel when 


34 


.59 


38 


.47 


16 


.63 


27 


.59 


88 


.55 


among strangers? 






















When you speak in a class discussion, how 


34 


.91 


38 


.39 


16 


.69 


27 


.74 


J 


.65 


sure of ydurself do you feel? 






















When you talk in front of a class or a 


34 


.71 


37 


.46 


15 


.47 


27 


.37 


■ 86 


.56 


group of people you own age, how pleased 






















are you with your performance? 






















How often do^you feel that you are a 


34 


1.06 


37 


.46 


15 


.27 


27 


.70 


86 


.66 


successful person? 














, *\ f 








'231 ( ne s ative ) 






















How often do you nave the. ..fueling there 
y is nothing you can do well?^^^ 

ERIC - 


34 


.68 


38 . 


.42 


16 


.56 • 


27 


.22 


- 88 


.55 








4 










« 
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TABLE III, cent. 

Mean Gains on the Janis-Field Self-Esteem Scale (Post-Pretest Responses) for Each Group 
(on a 5-point scale, 1 * low esteem, 5 * high esteem) 



Item 

(negat ive) 


N 


ICS 

X 


Counseling 
N X 


Tutoring 
N X 


Control 
N ■ X 


TRIO 
N 


Total 
X 


How often do you worry about whether other 
people like to be with you? 


34 


.50 


38 


.47 


16 


.31 


27 


.52 


88 


.45 


How often do you feel self-conscious? 


34 


.56 


38 


.32 


16 


.44 


27 


.19 


88 


.43 


Do you ever feel so discouraged with your- 
self ths£$you wonder whether anything ,is 
worthwhile? 

H* 


34 


.94 


38 


.50 


16 


.38 


27 


.41 


88 


.65 


v Do you ever think that you are a worth-r' 
less individual? 


34 


.62 


- 38 


.34 


16 


.25 


27 


33 


88 


.43 


How often are you troubled with shyness? 


34 


.50 


38 


.26 


16 


.44 


27 


.26 


88 


.39 


How often do you* feel inferior to most 
of the people you know? 


34 


.82' 


38 


.29 


16 


.31 


27 


.37 


88 


.50 


When you have to talk in front of a class 
or a group of people your own age, how 
afraid or worried do you usually feel? 


34 


.74 


36 


.47 


14 


.29 


27 


.44 


84 


.55 


How often do you feel that you dislike 
yourself? 


34 


.68 


37 


.46 


15 


:i3 


27 


.33 


86 


.49 


How much do you worry about how well you 
get along with others? 

•« 


34 


.59 


37 


.24 


15 


.13 


27 


.30 


86 


.36 


Scale Total 




.70 




.39 




.42 




.42 




.51 
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